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Gentlemen of the Board :

The statistical statements presented in this paper are

taken from official sources, as the United States Census

Tables for the different years referred to; from documents

sent out under authority of General John Eaton, United

States Commissioner of Education; from the reports of

the chief officers of the State school systems, and from the

reports of the various benevolent societies engaged in the

work of educating the lately "emancipated people'' in the

Southern States of the Union. The statistical exhibits in

this paper are not confined to the Negro population nor to

the Southern States. Important facts relating to other

States and to the white race are brought into this discus-

sion, as being helpful in the study of the special subject of

your investigations. Wise conclusions as to the education

of either race can only be reached by considering the facts

of the education of both races. As an appendix to this

paper, a number of statistical tables are added for conven-

ience of reference in the course of the present investi-

gation.

POPULATION AND DISTRIBUTION.

Table I gives the total population of the United States in

1880, showing its distribution by States, giving the number
of whites and colored people, the area of the several States,

and the density of population per square mile. This table

takes no account of Chinese, Japanese and Indians except
as they are included in the totals making a total of 172,-

020, as shown on page 3, vol. 1., Census of 1880. Table II

gives the number, nativity and race of the legal school pop-

ulation of each State and Territory in 1880. Of the whole
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population, 6,580,793 are people of African descent, the great
mass of them being pure blood Negroes. Of the whole color-

ed population 6,099,253 are found in the former slave States

and the District of Columbia. In some of these States, as

Delaware, Maryland,Missouri,Kentucky and West Virginia,
the proportion of colored people to the population is much
below the average. It appears that of 6,099,253 colored

people in the sixteen late slave States and in the District

of Columbia, 5,360,298 are found in eleven States Ala-

bama, Arkansas, Florida, Georgia, Louisiana, Mississippi,
North Carolina, South Carolina, Tennessee, Texas and

Virginia. In these States the white population is 7,622,-

852. To understand the subject more fully, Tennessee and
Texas should, for the moment, be taken out of the list, for

in these States the preponderance of the white population
is far beyond the average. Comparing the two races in the

remaining nine States, we find of white people 5,286,784; of

colored people 4563,763. That is, of the whole colored pop-
ulation of the United States, 6,580,7934,563,763 are crowded

into the following named States : Alabama, Arkansas

Florida, Georgia, Louisiana, Mississippi, North Carolina,

South Carolina, and Virginia. In three of these States,

Louisiana, Mississippi and South Carolina, the colored peo-

ple are in the majority.
If the rate of increase of the two races is maintained, the

census of 1890 and 1900 will afford startling comparisons.

Experts tell us that the increase of the total population of

the United States, between 1870 and 1880, was 30.6 per cent.;

the increase in the white population, enormously aided by

immigration, was 28.82 per cent.; the increase in the negro

population, unaided by immigration, was 34.78 per cent.

Some writers on these subjects seek to break the force of these

figures by calling in question the accuracy of the census

tables, but these tables are the highest authority we
have. Some offer their personal observation in evidence

against the count of the Government ! Some seek to prove
a different and lower rate of increase of the colored race by

comparing longer periods, as the decades between 1840 and

1860 and between 1860 and 1880. It were better to com-
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pare ten decades. We will find that from 1784 to 1884, the

negro race in the United States has grown using round

numbers from about 700,000 to 7,000,000. No form of words

can intensify the argument that such facts maintain. In

these facts lie the weight and urgency of the duty of using
all wise means to educate these incoming millions of our

negro population in all that will tend to make good and
useful citizens.

THE FACTS OF ILLITERACY.

Tables III. and IV., taken from Circular "No. 3, 1884"

issued by the Bureau of Education (the Tenth Census fur-

nishes the material for these exhibits), contain the statis-

tics of illiteracy, in 1880, for both the white and colored

adults in the United States.

The Tenth Census shows in the United States, 937,235
adult colored people. Of these, 266,138 are in the Northern

114,694 in the Pacific, and 2,556,403 in the Southern Divis-

ion of States. In 1880 there were of illiterate (that is, "un-

able to write") adult colored people 2,147,900, distributed as

follows: in the Northern Division, 91,746; in the Pacific,

37,156; in the Southern, 2,018,998. The per centage of

adult collored illiterates is as follows : in the United States,

73.1
;
in the Northern Division of States, 31.9

;
in the Pa-

cific, 33.2
;
in the Southern, 78.9.

A further analysis shows of illiterate colored males "21

years of age and upward" that is, of colored voters a total

in the United States of 1,022,151, or 68.7 per cent of the

whole number; of illiterate colored women "21 years of age
and upward" that is, of the wives and mothers of the col-

ored race 1,125,749, or 77.6 per cent of the whole number.

These illiterate colored adults were, in 1880, distributed as

follows : in the Northern Division of States colored men
unable to write, 43,533 or 31.8 per cent of the whole num-

ber; colored women unable to write 48,213, or 38.0 per cent

of the whole number; in the Pacific Division, colored men
unable to write 26,674, or 27.3 per cent; colored women un-

able to write 10,482, or 62.6 per cent
;
in the Southern Divis-
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ion, colored men unable to write 951,944. or 76.0 per cent;
colored women unable to write, 1,067,054, or 81.8 per cent.

The urgency of the need and duty of wisely educating the

colored people is greatly increased by the revelations of the

same census tables of white illiteracy in the States where

the illiterate colored voters, parents and children, make up
nearly one-half the entire population.

In the States where we find 951,944 illiterate colored

voters we find 411,900 illiterate white voters, or 14.3 per

cent of the whole number of white males "21 years of age
and upward." In the same States are 553,489 illiterate

white women wives and mothers or 19.4 per cent of the

adult white female population.

The percentage of illiterate white voters in the Northern

Division of States is 5.6; of illiterate adult white women
7-7

;
in the Pacific Division, of illiterate white voters, 8.6

;

of illiterate adult white women, 12.1.

Tables V and VI, in Appendix to this paper, give the

statistics of adult illiteracy for both races in the United

States in 1870. Comparing these tables with tables III

and IV, we find a relative decrease of illiteracy for the

whole country except the Pacific Division, in which there

was both an absolute and relative increase of colored adult

illiteracy. Thus : in the Northern Division we find, illit-

eracy of white adults in 1870, 8.7 per cent, in 1880, 6.6; of

adult males in 1870, 6.7, in 1880,5.6; of adult females in

1870, 10.7, in 1880, 7.7; in the Pacific Division, illiteracy

of white adults in 1870, 13.7, in 1880, 8.6; of adult males,

in 1870, 10.4, in 1880, 6.6; of adult females in 1870, 20.4, in

1880, 12 1.

The illiteracy of colored adults in the Northern Division

in 1870 was 41.3, in 1880, 31.9; adult males, 1870, 38.6,

1880, 31.8
;
adult females, 1870, 44.1. 1880, 38.0.

In the Pacific Division the adult colored illiterates in-

creased during the decade. Thus : in 1870 the adult col-

ored illiterates were 15.7, in 1880, 33.2
;
adult males in 1870,

13.3, in 1880, 27.3; adult females in 1870, 33.1; 1880, 62.6.

(In this Division of States the colored population doubled

om 1870 to 1880.)
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These figures, as to the Northern Division of States, as

they concern both races, and as to the Pacific Division, as

they concern the white race, are interesting, instructive

and encouraging ; they show that a thoroughly efficient

common school makes appreciable gains on the enormous
increments of illiteracy that immigration brings to these

sections of the country.
A comparison of these tables for 1870 and 1880 will give

us substantial encouragement as to the Southern Division

of States also. While there was an absolute increase of

adult illiteracy in the Southern Division, there was an ap-

preciable and important relative decrease. The number of

illiterate white adults in the Southern Division in 1870 was

820,257, or 19.4 per cent, in 1880, 965,389, or 16.6 per cent ;

of illiterate white voters there were in 1870, 318,495, or 15.1

per cent, in 1880, 411,900, or 14.3 per cent.

White women, in 1870, 501,762, or 23.7 per cent, in 1880,

553,489, or 19.4 per cent. (Even in the Northern and West-

ern Divisions there was a slight absolute increase of adult

illiteracy for both races. Thus : in the Northern Division

in 1870 the adult white illiterates were 1,005,155, in 1880,

1,008,618 ;
of adult colored illiterates there were in 1870,

74,281, in 1880, 91,746; in the Pacific Division the adult

white illiterates numbered in 1870, 69,276, in 1880, 82,456 ;

adult 'colored illiterates in 1870, 9,689
;
in 1880, 37,156.)

The comparison of these tables, all things considered, is

very encouraging to the friends of the education of the col-

ored people in the late slave States. In these States the

adult colored illiterates numbered in 1870 1,736,538, or 88.9

per cent.; in 1880 2,018,998. or 78.9 per cent. The illiterate

colored voters in the southern division numbered in 1870

828,212, or 87.8 per cent.; in 1880 951,944, or 76.0 per cent.;

the illiterate colored women numbered in 1870 908,326, or

89.9 per cent.; in 1880 1,067,054, or 81.8 per cent.

But it will be misleading to trust very largely in the low-

ered per centage of illiteracy among the adult colored peo-

ple. We must remember that many thousands of the older

people, whose illiteracy antedated emancipation, died be-

tween 1870 and 1880. It is, perhaps, impossible to deter-
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mine what has been gained; it is safe to believe that the

efforts that have been made to educate the colored people
have resulted in some real relative decrease in their illit-

eracy. It is certain that these efforts have at least prevented
an enormous increase of illiteracy. We can hardly reach

certainty in our estimates till the ante-bellum adult colored

population has passed away. In the question we are con-

sidering that population is an unknown quantity.
A comparison of the statistics for 1870 and 1880 showing

the illiteracy of persons "10 or more years old" will be in-

structive. Tables VII. and VIII. show that in each of the

great divisions of States, and in nearly every State, there

was a relative gain for intelligence among persons ten

years old and upward. There was, as we have seen, in the

Pacific Division, a gain of colored illiteracy. In the North-

ern Division the per centage of illiterate whites, ten years

old and upward, in 1870, was 7.3; in 1880, 5 5; of colored illit-

erates in 1870, 35.5
;
in 1880, 29.2. In the Southern Division'

illiterate whites in 1870, 21.91; in 1880, 18.9; colored in 1870,

85.2
;
in 1880, 75.0. In the Pacific Division, illiterate whites

in 1870, 14.8; in 1880, 8.4; colored, 1870, 16.7; in 1880, 33.4.

There was an unwonted increase in the colored population
in the Pacific division between 1870 and 1880.

SCHOOLS, TEACHERS AND PUPILS.

We will now consider more specifically the case of the

Negro at School.

The following table, taken from the Report of the Com-

missioner of Education, General John Eaton, for 1883-84,

gives a general view shows the number of schools for the

colored race and enrollment in them, by institutions, with-

out reference to States, for 1882.
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The following table gives the comparative statistics of

education in the Southern States :

Table showing comparative school population and enrolment of the white
and colored races in the public schools of the recent slave States,

vnth total expenditurefor the same in 1882.

States.
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These tables give us for 1882 in the Southern States, a
total school population of 5,991,528. (The school age in

these States averages from six to nineteen years.) Of the

whole number 4,046,956 were white
; 1,944,572 were colored

children. Of the white children 2 249,263 were enrolled;

of the colored 802,982, that is something more than half

the white children, and something less than half the col-

ored children were enrolled. To state it otherwise, of the

white school population 56.0 per cent, were at school
;
of

the colored 45.70 per cent. There is reason to believe that

not less than 300,000 white children were in private schools:

only a small proportion of colored children were in private
schools. Counting public and private schools, about five-

eighths of the white children, and possibly one-half the col-

ored children were at school.

A comparison of the reports of the Commissioner of

Education for 1880, 1881 and 1882, will show a decrease in

the number of schools for colored children in the Southern

States. The total number for 1880 was 16,800, for 1881,

17,248; for 1882, 15,932. These figures do not prove de-

creased attendance; the actual enrolment was largest in

1882. The enrollment in the public schools for 1880 was

784,709; for 1881, 802,559; for 1882, 802,982. In the

Southern States the school funds are disbursed without

distinction of race, except as indicated in note (a), page 11.

What is the quality of these public schools for colored

children ?

Those who approve only the best schools will condemn

these. They are not to be compared with the best public

schools in the country ;
it would be unjust to all parties

concerned in them to judge them by the highest examples.
We should consider that twenty years ago there were no

public or other schools for these people. These schools are

in every respect better than the majority of men esteemed

as reasonable expected, when the experiment began, to see

in twice twenty years.

The school term is short, running from three to five

months
;
the average colored school in the Southern States

is not open more than three months in the year. In the
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country districts the white public schools are not open for

a longer period. The "average duration of public schools

in days" in the United States, not counting the territories,

is 119.63 days ; in the Southern States 100.3. As the school

term in Maryland and Delaware is above the average of

the whole country, being in Maryland 199 and in Delaware

153 days, this statement would be misleading. Take Ala-

bama, Georgia, Louisiana, Mississippi, North Carolina,

South Carolina, Texas and Virginia, and the average

length of the public school year is 81.6 days.

Most of the school buildings in the rural districts are

inferior; the schools for the colored people in the rural dis-

tricts and in the small villages are, as a rule, held in the

church buildings of the colored people, and these are, gen-

erally speaking, better than the white people's public
school buildings, and are located to suit the convenience of

those who use them. The appliances are few and simple ;

the primary texts necessary in teaching the elements;

cheap globes and charts are occasionally seen
; they are

generally given by some friend; they do not characterize

the system. Neither is the use of these and other such

appliances common in the public schools for the whites.

The texts used in the public schools of the Southern States

by the children of both races, are those that are issued by
the great Northern publishers, and are such as have the

approval of experts and eminent authorities. The excep-
tions to this statement are so small as to be unappreciable.
Most important of all in an inquiry of this sort is the

quality and character of the teachers themselves. The
tenth census shows that there were in the United States in

1880, 16,800 ''separate schools for colored children ;" it also

shows that there were 15,83-1 colored teachers. Of the

schools reported for colored children in 1880 16,418 were in

the Southern States; of the colored teachers 15,488 were in

the Southern States. These figures do not mean that in

1880 nearly 1000 colored public schools in the Southern

States were taught by white people, but that many colored

teachers were left out of the enumeration. The figures

mean that, considered as a system, colored teachers teach the
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colored schools. The tendency to this adjustment is not

peculiar to the Southern States
;
outside the late slave

States there were, in 1880, 382 separate schools for colored

children, and 346 colored teachers.

The history of education among the colored people dur-

ing the last twenty years, and all the facts now observable,

lead to the certain conclusion that common schools for col-

ored children must depend on colored teachers.

It may be remarked, that nearly two-thirds of these col-

ored teachers are men. Thus: the census shows in 1880

10,520 colored men, and 5,314 colored women engaged in the

public schools.

Many of the teachers in the colored public schools are

pitiably incompetent the statement need not be qualified

by the word "colored" if we were considering the whole

case of the public schools in the Southern States. Many
of them lack not only scholarship and training, but moral

character. As a rule, there is good reason to believe that

they do the best they can
;
not a few of them do admirably

well
;
some do their work so efficiently and usefully as to

justify the belief that the colored people are capable of

furnishing fit material for making teachers of the most ap-

proved quality. The defects of these colored teachers are

so great as to create an urgent necessity for training better

ones; their excellencies and their successes are sufficient

to justify the best hopes of success in the effort, and to vin-

dicate the judgment of those who make large investments

of money and service to give to colored students opportunity

of thoroughly preparing themselves for the work of teach-

ing the children of their people.

This Board of Trust comes into relations with the work

of educating the colored people through its connection with

those training schools where, if anywhere, for years to

come, young men and women are to get ready to teach.

There is, perhaps, not one inquiry of greater importance
that this Board can raise than the question of the charac-

ter of the schools in the South that propose to provide for

the higher instruction of the colored people. For out of

these schools the teachers come, and they will determine
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the educational destiny of the generation they teach or

mislead.

Counting all the higher grade schools, not including pro-

fessional schools, the report of the Commissioner for 1882-3

shows a total of 117, counting those called normal schools,

institutes, seminaries, colleges and universities.

Most of these institutions have been established and car-

ried on by churches and benevolent associations northern

people furnishing nearly all the money. A few of them

have been established by the States in which they are

placed, and are sustained by public money.
In these higher grade schools there were in 1882, ac-

cording to the Commissioner's report, 607 teachers, the ma-

jority being women. In the schools to which appropriations
were made from the "John F. Slater Fund" during the

school year 1883-84 there were employed that year 303

teachers.

What sort of men and women are they who are engaged in

the higher grade schools for colored youth in the Southern

States ? As a rule there are no teachers in this country more

competent or faithful, and no missionaries in any country
more consecrated to Christian work. The foremost training

schools, colleges and universities in the United States are

represented in these teachers. There is reason for saying
with confidence that, with few exceptions, these men and

women could get better pay elsewhere; they are in these

colored schools because they feel called of God to do this

work. Your Agent has found cultured young women work-

ing enthusiastically and efficiently for $15 a month and
board. In one of the schools, a school approved on all hands,
the lady principal, a graduate of Mt. Holyoke, was working
at 825 per month and board. This she had been doing for

fifteen years. She is a woman of rare quality, as your

Agent found while she was a guest at his house in Oxford,

Ga., and while he was a guest in her school in . The

pay of these teachers will not average $50 per month.

They are people of most uncommon energy and industry;
theirs is a hard service and many of them, after a few

years, are worn out by the labors they perform.
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In the schools to which appropriations have been made
from the "John F. Slater Fund" are teachers from Wesley-
an University (Middletown, Conn.), Wellesley Smith, Uni-

versity of Michigan, Baldwin University, Colby Univer-

sity, Yale, Amherst, Dartmouth, University of Boston,

Union College, Rutgers, Vassar, Mt. Holyoke, Baker Uni-

versity (Kansas), Vanderbilt University (Nashville,Tenn.),

Western Reserve College (Ohio), Ohio Wesleyan, Madison

University, Olivet (Michigan), Aberdeen(Scotland), various

normal schools of high degree in Massachusetts, Pennsyl-

vania, New York, Maine, Ohio and other training schools

of the first grade.

It is particularly worthy of mention that among the teach-

ers engaged in these southern training schools for colored

teachers are a number of colored men and women who have

successfully prepared themselves for their work at the older

and better schools established for their people in the South.

Among these teachers are graduates of Hampton Institute,

the Atlanta University, Fisk, Howard University and

others.

The success of these colored principals and professors

demonstrates the capacity of colored students to become

the efficient leaders of education among their people when
time and opportunity have enabled them to show what

they can do. This is most important; for if it were proved
that the race could not furnish its own educators it would be

proved that the race never could be educated. But it has

been proved that the negro race in the Southern States is

capable of furnishing its own teachers. It is necessary, if

this great movement to educate and Christianize these peo-

ple is to succeed, if it is to be saved from total collapse, that

the white people should, for a long time, not only furnish

most of the money required to carry on the work, but most

of the men and women who are to give it direction. The

white people can continue in this work all the more hope-

fully when they see that afew of the colored race, taught and

trained in these schools,show capacity for educational leader-

ship. That not a few colored people feel themselves capable of

leadership, and evince undue eagerness (their instinct for
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-seeking leadership is strong) to assume its burdens and re-

sponsibilities will require patience, firmness and wisdom

irT those who have been the best friends and most efficient

helpers these people ever had.

Most of the higher grade schools for colored people are

wisely located, and they are fairly distributed through
the Southern States.

The financial management of the societies that have been

engaged in this work has been exceptionally able. As a

rule, they have rigidly avoided debt
; during the twenty

years they have been founding and conducting schools for

the colored people, no important enterprise has fallen

through by financial failure. The Rev. Dr. R. S. Rust, Sec-

retary of the Freedmen's Aid Society, in his official report

for 1881, made the following statement : "Fully $300,000

have been invested in permanent real estate, lands and

buildings, on which there is not a dollar of indebtedness.'''

Substantially this statement applies to the investments of

the other great societies.

Their projectors and friends have sometimes been mildly
censured for giving to some of these institutions names too

large for them. It is an ungrateful task to find fault with

people who mean so well, and work so efficiently. When
these institutions have grown to be what their names sig-

nify, the occasion for criticism will have passed away.
Some day some of them will come into this fullness and

maturity of development.
That some evil, incidental to the overnaming alluded to,

has followed, is obvious. A few of these evils a friend may
indicate without the need of amplification. To not a few

colored pjople the over-large names have been misleading.

Having attended University for a time, it is not

unnatural for an imperfectly trained student to conclude

that he has a University education, and is entitled to the

consideration which his supposed attainments deserve.

Colored churches that have embarked in the work of found-

ing schools, have fpromptly imitated the example set them

by their white friends, and have named schools of inferior

grade and small resources, Universities. Many things they

must learn and unlearn on these subjects by experience.
2
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The great names have been occasions of prejudice among"

many Southern and not a few Northern people, against the

whole work of education among the colored people. As-

suming that University is really attempting uni-

versity work, some have ridiculed the whole business and

others have called in question the wisdom of the effort,

when there is so great and universal need of elementary
education. Not a few would have helped the work that is

really being clone if they had not been under the impres-
sion that something very different is being attempted.

WHAT THESE SCHOOLS ARE DOING.

It is always best to know what the facts are when an

opinion is to be reached as to the merits of a question in

discussion, or as to the methods to be adopted in order to-

accomplish desired results. That the Board of Trustees of

the John F. Slater Fund, and others, who may read this

paper, may have full opportunity to consider and under-

stand the character and methods of the higher grade schools

for colored people in the Southern States, it is thought best

to introduce here ver}' full illustrative statements concern-

ing what is really proposed and what is really done by a

number of representatative Southern schools for colored

youths.
Fisk University, Nashville, Tenn., maybe taken as a fair

illustration of the work done by some of the more advanced

of these schools. In its course of study, as well as in the

merit of its work, it is doubtful if there is one that goes

beyond it.

This institution was organized in 1865, under the aus-

pices of the American Missionary Association. It has been

under rarely competent management, and its success has

been gieat. Its "Jubilee singers" have made its name famil-

iar to two continents. Its real estate and improvements are

worth fully $300,000, and, while it lacks much that it needs

and deserves, its equipments are every way superior to

those of a majority of the better class of these institutions.

The annual catalogue for 1SS4 shows twenty officers and
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teachers, and 442 pupils. From this catalogue the names
and posicions of the faculty, the courses of study, and the

summary of attendance are taken, in order to illustrate the

character of the work done by Fisk University.

Officers and Instructors. Rev. E. M. Cravath, M. A., President, and
Professor of Mental and Moral Science; Rev. A. K. Spence, M. A., Dean
of the Faculty, and Professor of Greek and French

;
Rev. H. S. Bennett,

M. A., Professor of Theology and German, and University Pastor; Miss

Helen C. Morgan, M. A., Professor of Latin
;
Rev. F. A. Chase, M. A.,

Professor of Natural Science
;
Herbert H. Wright, M. A., Professor of

Mathematics and Vocal Music; Miss Harriet Cushman, M. A., Principal
of the Young Lad es' Department ;

Mrs. Liva A. Shaw, Instructor in Nor-

mal Department ;
Miss Henrietta Matson, Principal of Common English

Department; Mrs. Abbie A Sprague, Instructor in English Grammar
and Composition ;

Miss Mary E. Edwards, Instructor in Arithmetic, Pen-

manship and Drawing; Miss Hattie M. Curtis, Instructor in Geography
and United States H story ;

Miss M. A. Perry, in charge of Intermediate

School
;
Miss Mary A. Dwight, in charge of the Model School and Prac-

tice Teaching ;
Rev. C. W Havvley, M. A., Treasurer

;
Miss Anna Whelan,

instructor in Instrumental and Vocal Music; Miss Juliet B. Smhh, in-

structor in Nursing and charge of Health Department ;
Miss Melissa

Ritter, instructor in Choking and Sewing; Miss L. A. Parmelee, Matron
of Livingston Hall

;
Miss Fanny Gleason, Matron of Jubilee Hall.

COURiES OF STUDY.

The following courses of study have been established. D-partments of

Law and Medicine will be added as demanded by the best interests of the

University.
COILEGE DEPARTMENT.

For admission to this department, the candidate must have passed

through the College Preparatory Course of Study, or its equivalent. Upon
completing the course, the student is graduated with the degree of Bache-

lor of Arts. Students omitting either the Latin or Greek of the College

Course, and pursuing, instead, such other studies as the Faculty may
direct, are, graduated with the decree of Bachelor of Science.

Freshman Year First Term Latin: Virgil's JEneid (Chase and Stuart).

Greek Anabasis and Greek Testament. Mathematics University Al-

gebra (Davies') Completed ; Geometry (Peck).

Second Term. Latin Cicero, De Senectute and Latin Prose Composi-
tion 'Chase and Stuart). Greek Xenophon's Memorabilia and Plato's

Phsedo (Boise and Freeman). Mathematics Geometry Completed ; Trig-

onometry Completed (Peck) ; Surveying (Murray).

Sophomore Year First Term. Greek Homer's Iliad (Boise), or Odyssey
(Boise and Freeman). Mathematics Conic Sections (Peck) ; Calculus,

optional. Rhetoric- -Reed and Kellogg. French Grammar, Exercises

and Translations.
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Second Tarn. Latin Horace's Odes and Satires (Chase and Stewart);
Roman History. Mathematics Calculus, optional. French Transi-

tion; Study of French Literature. Physical Science Botany (Wood).
Herbarium, with fifty specimes, required.
Junior Year First Term. Latin Livy (Chase and Stewart); Tacitus

(Tyler). Poysical Science Physics (Norton). German Grammar, Ex-
ercises and Translations (\Voi\nan).

Second Term Greek : Demosthenes' Oration on the Crown (D'Ooge), and

Antigone of Sophocles. Physical Science : Physiology and Hygiene (Mar-

tin); Astronomy (Lockyer). German: Worman.
Senior Year First Term. Mental Science : Hopkin's Outline Study of

>^an. English Literature : Shaw. Logic : McCosh. Physical Science :

Chemistry (Elliott & Siorer's Elemer's), with practice in Laboratory.
Second Term. Moral Science: F-tirchild's Mural Philosophy. Logic : Mc-

Cosh. Constitutional Law : Andrews Manuul of the Constitution of the

United States. Political Economy : Wayland (Chapin.) Physical Science :

ZoJogy (Tenney); Geology and Mineralogy (Dana), with field work and

blow-pipe determina ions. Weekly- Exercises in Declamations, Essays
and original Addresses, during the entire course.

COLLEGE PREPARATORY DEPARTMENT.

For admission to this department, the candidate must have completed
ihe studies of the Common English Department, or their equivalent.
On completing this course, the student is admitted to the College Depart-
ment.

Junior Year F.rsl Term Latin : Harkness' Introductory Book. Geol-

ogy of Tennessee Agriculture and Elementary Science. Mathematics :

Elementary Algebra.
Second Term. Latin* Harkness' Intro luctory Book, Grammar and

Reader. Book-keeping: Bryant and Stratton. History: Anderson's

General History. Mathemat cs : Elementary Algebra.

Middle Class First Term. Latin : Harkness' Csesar. Greek: Hadley's
Grammar

;
Boise's First Lessons through Declension. Mathematics

:

Higher Arithmetic (Daviea').

Second Term. Latin : Hardness' Caesar and Cicero's Orations (Chase
and Stuart). Greek. Grammar, continued

;
First Lessons completed.

Mathematics : Higher Arithmetic.

Sen'or Class First Term. Latin : Cicero's Ora'ions (Chase and Stuart).

Greek: Xenophon's Anabasis (Boise) ;
Greek Testament. Mathematics:

University Algebra (Davies').

Second Term. Latin : Virgil's JEneid (Chase and Stuart). Greek:
Proe Composition (Jones). Mathematics: Manual of Geomery) Peck).

Rhetorical Exercises weekly during the course.

THEOLOGICAX, DEPARTMENT.

Theological instruction is given to young men who desire to prepare
themselves for the ministry, either in connection with their other studies

or after these are completed.
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The advantages of this department are open to persons of all Christian

denominations. Students having the ministry immediately in view are

admitted to instruction in other departments without paying tuition. In

cases of need, additional aid can frequently be given by special arrange-

ment, previously made. The course of instruction in Theology is to be

enlarged and made to constitute a distinct department as soon as practi-

cable.

First Year. Biblical Exegesis, Skeletonizing, Sermonizing Lectures on

Homiletics and on Mental and Moral Philosophy, Rhetorical Exercis-s.

Second Tear. Biblical Exegesi", Sermonizing. Systematic Theology

(Pond), Biblical Geography, Rules of Interpretation, Rhetorical Exer-

cises,.

Third Few. Topical Exegesis, Ecclesiastical History (Guericke). Bibli-

cal Archaeology, Lectures on Pastoral Theology, Sermonizing. In addi-

tion to this, instruction will be given, if thought best, in the original lan-

guages of the Scriptures.

NORMAL DEPARTMENT.

For admission to this department the candidate must have completed

the studies of the Common English Department, or their equivalent.

Elementary Course, First Year. Elementary Algebra, Grammar and

Composition, Commercial Geography (one term), Physh-al Geography

(Guyo*), Drawing Morals and Manners (Gow), Latin, Music.

Second Year. Higher Arithmetic and Book keeping, Physiology, Bot-

any (one terra), Literature, (Seven British Classics or equivalent), School

Economy and Primary Methods, Latin, Drawing, Music.

Students who complete this course receive a certificate of their fitness

to teach in Public Scho Is.

Advanced G<mrse, Junior. Plane Geometry, Physics, Gemral History,

Scripture History, (New Testament), English Literature (Gilrnan), Draw

ing, Practice Teaching.

Seniors. Astronomy (Lockye-), Geo'ogv, Mental and Moral Phi'oso-

phy, United States History and Civil Government, Pedagogics, Review

of Common Branches, Practice Teaching.

Students who complete this Advanced Normal Course are graduated

from the Normal Department and given a diploma. The special object

of this course of study is to properly qualify persons for teaching in ad-

vanced grades.
COMMON ENGLISH DEPARTMENT.

For the present this department seems a necessity in order to meet the

wants of the people in whose interest this University has been especially

founded. It provides for a thorough and systematic course of study in

the common branches, and lays a g >od foundation in correct habits of

study for the advanced courses. In order to be admitted to this depart-

ment, the pupil must pass a satisfactory examination in the Third Read-

er, Intermediate Arithmetic through fractions, and Primary Geography.

Class D. Fourth Reader, Intermediate Arithmetic, c >mpleted, Com-

prehensive Geography begun (U. S. and N. A.), Language Lessons (Knox
or Powell), Spelling, Copy Books (Nos. 3 and 4) Drawing, Vocal Music.
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Class C Fifth Reader, Practical Arithmetic through fractions, Geog-

raphy of South America and Europe, Elementary Grammar, (Reed
or Kellogg), Familiar Science, Writing, Drawing, Vocal Music.

dass B. Fifth Reader, Practical Arithmetic through percentage, Ge-

ography completed, Grammar, Mental Arithmetic, Writing, Drawing,
Vocal Music.

Class A. Practical Arithmetic completed, Grammar and Composit'on,
U. S. History (Barnes or Higginson's), Alcohol and Hygiene (Coleman),

Reading and Writing, Drawing, Vocal Music.

THE MODEL SCHOOL.

This is designed especially as a school ot observation and practice in

connection with the Normal Department. The course of study covers

the first four years of a graded course, and a limited number of pupils
are admitled.

MUSIC.

Much attention is p^id to Music, both instrumental and vocal, inclu-

ding Vocal Culture. Instruction is given on both Piano and Organ For

terms see Expenses. Voc?.l music is taught free of charge.

What are these four hundred and forty-two students

doing? Not what, one familiar only with the work of real-

ly first-class institutions, bearing the title of college or

university, for white students might suppose, but just what

t'ley ought to be doing. Here follows the official statement

of the classification of the students.

SUMMARY.

College Department. Male. Fema'e. Total

Seniors 4 4

Juniors 12 4 16

Sophomores 4 4

Freshmen 3 9 33.

Coll'ffe Preparatory Department.

Senior Preparatory 7 G 13

Middle Preparatory 15 5 20

Junior Preparatory 13 2 15 48

Theological Department.
10 1010

Normal Department
Seniors 3 2 5

Juniors 3 3

Second Year 4 8 12

First Year 5 4 929
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sCommon English Department. Male. Female. Total.

Class A 18 14 32

Class B 26 20 46

Class C 33 24 57

ClassD 30 41 71-206

Intermediate School 22 39 6161
Model School 27 38 65-65

Pupils in Instrumental Music 7 50 5757

Total in all departments 509

Counted more than once 67

Totals: males, 229; femal s, 213 442

B jarders : males, 135; females, 114 249

The first alumni are of the class of 1875. From 1875 to

1883, the alumni number 32. It will be interesting and
instructive to give the entire list; it will show how few

complete the advanced course, and it will indicate what
such exceptionally successful students do after leaving the

university.

ALUMNI.

Class 1875. Jas D. Burrus, M. A.., professor in Alcnrn University, Rod-

ney, Miss ; John H. Burrus, M. A., president Alcorn University, Rodney,

Miss.; America W. Rob uson, (Lucas) B. A. teacher. Macon, Miss.; Vir-

ginia, E. Walker (Broughton) M. A., teacher, Memphis, Tenn.

Class 18.77. Laura S. Cary,* B. A., late instructor in Fisk University;

Young A. Wallace, B S. teacher. Florence, Ala.

Cla-s 1878. Henry S. Merr>-, U. A., principal of Colored Schools, Clarks-

ville Term.; Albert P. Mi ler, B. A., theological student, Yale College,

New Haven, Ct.

Class 1879. Pivston R Burrus, B A., principal city school, Nashville,

Tenn.; Jennie H. K. II bbs. B. A. teacher, Nashville, Tenn.; Austin J.

Merry, B A., principal col >red school, Jackson, Tenn.; Lulu F. Parker,
B. S

, t<acher, Memphis, Tenn.

Class 1880. Ernest H \nderson, B. A., principal StateNormal School,

Hempstead, Texas; Laurme C. Anderson, B. A., teacher State Normal

School.Heiupstead, 'ex.; Joseph Anderson, B. A.,teacher, Leesburg, Tex;
Jacob J. Durham, B. A., minister. Co umbia, S. C; Robert P. Neal, B.

A., t-acher, Humboldt, Tenn.; J. .hn E. Porter, B. A., principal colored

.Hig i School, Jeffersonville, Ind.

Class 1881 Davi 1 N Crosthwair, B. A., teacher, Nashville, Tenn.;
William H. Hodgkins, B. A., a.vyer. N shville, Tenn.; George W.

Moore, B A., minister, Washi'.igto'i, D. C; Benj F Ousley, Jr., B. A.,

theological student, Oberlin, Ohio; Albert M. Thomas, Jr., B. A., law

*Lejeased June 27, 18.79.
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student, Yale College, New Haven, Ct.
;
John M. Turpin. B. A., teachar,

Co'umbia, Tenn.

Class 1882. Wiiliam D. Donnell, B. A., principal colored school, Tope-
ka, Kansas.

Class 188&. Henrietta Bailej
r

. B. A., teacher, Corinth. Miss.; Henry C.

Gray, B. A., theological s udent. Ober.in, Ohio
; Humphrey L Jones, B.

A., teacher, Richmond, Texas; John C. Mc Adams, B. A., principal col-

ored school, Shelbyville, Tenn.; Samuel A. Mc Uwee, B. A., member of

Tennessee Legislature, Brownsville. Tenn
;
Nelson T. Mituhvll, B. A.,

principal colored school, Sparta, 111.; Tolbert F. Sublett, B. A., tutor in

Alcorn University, Rodney, Miss.

The Central Tennessee College, Nashville, Tenn., fur-

nishes another example of admirable work, and is fair]}-

illustrative of the best among the institutions for colored

people called "colleges."

This institution was inaugurated in 1866 under the aus-

pices of the "Freedmen's Aid Societ}
T" of the Methodist

Episcopal Church. Its investments in real estate and im-

provements are worth about $100,000. The catalogue shows,
in addition to the regular college departments, three profes-

sional schools a School of Law, a School of Medicine, and a.

School of Theology. The College department has a faculty

of fifteen and 360 students
;
the law department has a fac-

ulty of five with two student*, both juniors in 1884; the

medical department has a faculty of ten with 31 students,

Seniors 8, juniors 23.* The theological department has-

a faculty of three with 30' students. Most of the theo-

logical students are also in the college department.
The names and positions of the regular faculty are copied

from the catalogue.

Faculty. Rev. H. M Tapper, A. M., President, Professor of Systema-
tic Theology ;

F. A. Spaii'ord, M. !>., Professor of Anat my and Natural

Science
;
F. W. Perry. Professor of Latin and Greek; Rev N. F. Roberts,

A. M., Associate Professor of Mathematics and B blicul Studies; Rev. J.

S. Lea, A. B., Professor in Normal and Classical Department; liev. E.H.

Lipscombe, A. M., Professor of Rhetoric and Moral Philosophy ; Erasmus

*The Medical Department of this institution is '"Meharry Medi al College." The
commodious four-story brick building is the git of the Mehairy brother.'. The m,

struction in ihis department is thorough. In addition to the work done by the

regular faculty of ten competent physicians several of the profe.-ors of the Medic il-

De artmeut of Vandcrbilt University and of the Medical Department of the Uni-

versity of Tennessee deliver occasional lectures, hs ttie Dean of the Faculty, G..W.

Hubbard, M D., informs us in the annual announcement.
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K. Bradway, Instructor in Mechanical Department; Mrs. F. W. Perry,

Teacher in Mathematics and in charge of Model School ;
Miss Belle Petti-

grew, Missionary and Instructor in Hygiene Female Department; Mrs.

F. A. Spafford, Instructor in Mus ; c and Free-hand Drawing ;
Miss Lizzie

Porter, Instructor in Dress-Making and Domestic Arts; Mrs E. K. Brad-

way, Assistant Instructor in Sewing and Dress-Making.
Lectures on Biblical topics have been given during the year by Rev.

Dr. Skinner, Pastor of First Baptist Church, (white) and Rev. Mr. Gwa't-

ney, Pastor of Second Baptist Church (white).

The entire course of studies in the literary departments
is presented here :

STUDIES.

COLLEGIATE CLASSES FRESHMAN YEAR

First Term. Geometry, Cicero's Orations, Litin Composit'oa, Xeno-

phon's Memorabilia, Rhetoric.

Second Term. Geometry, Livy, Homer's Iliad, Greek Composition,
Rhetoric.

Third Term. Algebra Completed, Livy and Horace, Herodotus, Botany.

SOPHOMORE YEAR.

First Term. Trisxmometry and Mensuration, Horace's Odes and Epis-

tles, Demosthenes, Chemistry.
Second Term. Surveying, with field work, De S-nectute and De Ami-

citia, Thucydide?, Chemistry, laboratory work.

Third Term. Analytical Geometry, Tacitus, Plato, Geology.

.1 TNI OR YEAR.

First Term. Olmsteal's Mechanical Philosophy, Quintillian, Greek,
New Testament Gospel*, Evidences of Christianity.

Second Term. Olmstead's Mechanical and Natural Philosophy, Greek,

Epistles of St. Paul or Hebrews, Moral Science, Micr-oscopy.
Third Term. Mathematical Astronomy, Greek or Hebrew, Eng'ish

Language and Literature, Political Economy.

SENIOR YEAR.

First Term. Differential Calculus, History of Philosophy, Chemical

Analysis, laboratory work twice a wee's.

Sccmd Term. Integral Calculus, Superhuman Origin of the Bible,

Rogers; Logic, Mineralogy, labora'ory work twice a week.

Third Term Butler's Analogy Mental Science, Thesis on some part of

the cour. e of study for graduating address. Review and examination on
common English branches inclu lin*j Arithmetic, Grammar. Geography,
History of the United States and English Literature. Students taking
the Scientific Course will be required to take additional wor* iu the lab-

oratory, and one recitation in the ancient r modern languages. French
or German may be substituted, by the consent of the Facu'.ty, for one of

the ancient languages, after tlifi Freshman year.
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PREPARATORY.

FIRST YEAR.

F rst Term. Algebra. Lat ;

n, Harkness' Grammar and Reader, Ancient

H's'.ory and Geography.
Second Term. Algebra, Latin, Harkness' Grammar and Reader,

Mediaeval and Modern History.
-hird Term. A'gebra, Latin, Grammar and Reader, Mythology.

SFXOND YEAR.

First Term. Algebra, Latin, Co? -ar's Commentary: Greek, Goodwin's-

Grammar, Greek Reader, English Language and Literature.

Second Tenn Algebra, Latin. Caesar's Commentary- Greek, Goodwin's
Grammar. Greek Reader; English Language and Literature.

Third Term. Algebra, Latin. Caesar's Commentary; Greek, Goodwin's

Grammar, Greek Reade
; English Classics.

THIRD YEAR.

First Term. Geometry, V rgil, An ibasis English History.
Second Term. Geometry, Virgil, Anabasis, English History.
Third Term. Geometry, Salliisfc. Anabasis, Astronomy, Amer'can

His'ory.
Text Books. Harkness' Latin and Goodwin's Greek Grammar; Ander-

son's Ancient Historv; Ray's Second Part Algebra; Steele's Natural Phi-

losophy; Wentworth's Geometry; Davies' Trigonometry and Analytical

Geometry and Calculus; Hanson an I Rolfe's Latin Prose and Poetical

Selections: Leighton's Greek Selections, S eele's Chemistry; Wood's Bot-

any; Tenny'a Geology; History of Philosophy; Harper's Library; Dana's

Mineralogy.

ACADEMIC.

First and Second years' studies t ; e -ame as the Preparatory.

THIRD YEAR.

Fi-st rem. Geometry, Virgil, Anabasis Greek Composition, Rhetoric.

Second Term Geometry. V rgil Anabasis, Rhetoric.

Third Term Geometry, Anabasis, Astronomy, Botany.

FOURTH YEAR.

First Term. History of Philosophy, Evidences of Christianity, Chem-

istry.

Second Term Chemistry work in laboratory, Mo-al Science, L^gic.

Third Term. Review of English Studies, Butler's Analogy, Mental

Science.

Studens entering the Preparatory or Academic Courses will be re-

quired to pass a satisfactory examination on the Normal Course, or its

equivalent.

NORMAL.

First year's studies same as first year's English Course.
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SECOND YEAK.

First Term Arithmetic, Denominate Numbers to Proportion; Geogra-

phy, with map drawing, Grammar and Composition, History of the Uni-

ted States.

S-cond Term Arithmetic to Interest, Geography, Grammar and Com-

position, Theory and Practice of Teaching History of the United States.

T'lird 'Term. Arithmetic to Partnership, Grammar and Composition,
School Government, Elements of Moral Science.

THIRD YEAR.

First Term Arithmetic to Metric System; Physiology; Methods of

Teaching, English Language a id Literature.

Second Term Arithmetic Completed and Reviewed, Civil Govern-

ment, Natural History, School Laws, Rolls and 11- port of Teacher, Eng-
lish Language and Literature.

Third Tsini Algebra Natural Philosophy Geology of T-.mnessee, Ele-

ments of Mental and Moral Science, School Man g ment, Legal Re-

sponsibilities of Teachers, English Classics. Candidates for this course

must pass examination on the fundamental rules of Arithmetic, and on
the e ements of other common English studies.

ENGLISH AND BUSINESS.

FIRST YEAR.

First Term. Fourth or Fifth Reader; Writing; Spelling: Arithmetic

from United States Money to Redact on of Fractions, Geography, Gram-

mar, First Lessons.

Second Term. Reading Writing, Spelling; Arithmetic to Abbreviated

Processes; Grammar, Fir>t Lessons; Geog aphy, Drawing.
Third Term. Reading, Writing, Spelling; Arithmetic to Denominate

Numbers; Geography, Grammar First Lessons; Drawing

SECOND YEAR.

First Term. Reading, Arithmetic to Proportion, Grammar, Higher
Lessons, History of the United States, Drawing.

Second Term. Reading, Arithmetic to Interest; History of the United

States; Grammar, Higher Lessons.

Third
r
lerm. Arithmetic to Partnership; History of the United States;

Grammar, Physiology.

TIIIUD YEAR.

First Term. Arithmetic 1 3 Metric System; Book-keeping; NaturalHis-

tory; Laws of Business.

Second Term. Arithmetic Completed an 1 Reviewed; Book-keeping;
Civil Governm nt; Legal Forms.

Third Term. -Business Arithmetic; Natural Philosophy; Lode-keeping;
Legal Forms, Reviews, with English Language and Literature.

Text. Books for Normal and English Studies. - Raub's Arithmetic, Mon-
teith's Comp.-ehens.ve Geography, Re.d and Kellogg's Grammars and
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Rhetoric, Anderson's United States History, Young's Civil Government,
Hooker's Natural History, Wayland's Moral Science Abridged, Cutter's

Physiology, Mayhew's Book-keeping, McGuffey's Readers, K dd's Elocu-

tion. Weekly elocutionary exercises and composition are required in all

the courses of study, and also such study of the Bible as will enable the

student to pass a creditable examination on Bible history and doctr'nes.

Students are required to furirsh themselves with reference Bibles, when-
ever practicable. Monthly written examinations of classes, in the course

of study, is required, and at the end of each term students failing to get
the minimum of sixty-five per cent., forfeit th ir standing in their classes.

The official summary shows the classification of the stu-

dents; comparing the summary and the course of studies

what they do is seen.

SUMMARY.

MALES. FEMALES. TOTAL..

College Classes Junior 1 1

Sophomores 2 2

Freshmen 5 2 7- 10

Preparatory Third year 2 2 4

Second year 13 3 16

First year... 12 3 15- 35

Academic Third year 1 1 2- 2

Normal Third year, third grade 2 5 7

Third year, second grade. ..17 6 23

Third year, first grade 12 7 19

Second year, third grade... 9 5 14

Second year, second grade.. 5 7 12

Second year, first grade....lG 22 38

First year, third grade 3 3

First year, second grade... 20 21 41

First year, first grade 39 .30 75-235

Common English 16 2!) 45

Law 2 2

Medical Seniors 8 8

Juniors 23 23-31

Music 2 29 21-31

Theological 31 31-31

Total after omitting names counted twice. 207 153 300

Preparatory School at Mason 60 55 115

475

There were eight graduates in 18S4.
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FACULTY.

J. Braden, D. D., President and Teacher of Mental and Moral Science
;

Rev. \V. Patterson, A. B
,
Teacher of Ancient Languages and Literature ;

Charles T. Simpson A. B., Teacher of Ancient Languages and Mathe-

matics
;
Rev. D. M. Birmingham, A. M. B. D

,
Dean of the Theological

Department; G. W. Hubbard, M. D., Teacher of Natural Science
;
E. M.

Blakely, A. B., Assistant in Mathematics and Languages; D. Moury and

F. H. Curtiss, Principals of the Normal Department, each part of year.

Miss Lucy Hitchcock, Teacher in Eng'Lh and Formal Department; Miss

S. A. Barnes, Preceptress and Teacher in Normal Depar ment; R. F.

Bovd, M D ,
Teacher of Hygiene and Physiology : Miss M. E. Young, in

charge of Model Scnool ;
Miss M. E Br-iden and Mrs. L. C. Braden, In-

strumental and Vocal Music; Miss R. Dodd, Matron; C. S. Randals, Su-

perintendent of Industrial Department; Students in Normal School as-

sistants in Model School.

Shaw University, Raleigh, N. C
,

is one of the most

vigorous and successful of the higher grade institutions for

colored people in the South. It was founded in 1865 by the

American Baptist Home Missionary Society. Its invest-

ments in real estate and improvements are worth $140,000.

Shaw University has, besides the literary departments,
schools of medicine and theology. Its industrial depart-

ment is an important part of the institution and is, in

many respects, worthy of imitation by other schools,

whether for white or colored students.

The Catalogue for 1884 furnishes full information for the

understanding of the character of the institution and its

work. The organization of the corps of teachers in the

literary departments is first presented.
In addition to the teaching force in the regular faculty

thirty-two of the more advanced pupils, in 1884, rendered

assistance, thus learning how to teach.

The studies pursued by the students of Shaw University
are thus set forth in the annual announcement for 1884:

COURSE OF STUDY.

1. NORMAL COURSE FIR3T YEAR.

First Term. Reading, Spelling, Penmanship, Arithmetic, Geography,
Grammar.
Second Term. Reading, Spelling, Penmanship, Arithmetic, Geog-

raphy, Grammar.
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Third Term Reading, Spelling, Penmanship, Arithmetic, Map Draw-

ing, Grammar.

SECOND YEAR.

First Term Reading, Etymology, Penmanship, Arithmetic, Giam-

mar.

Second Term. History, Reading, Etymology., Book-keeping, Arith-

metic, Grammar.
Third Term History, Etymology, Book-Keeping, Arithmetic, Gram-

mar, Physical Geog aphy.

THIRD YEAR.

First Term History, Etymology, Drawing, Algehra, English An-

alysis.

Second Term. Physiology, Hart's Composition, Geology, Algebra,

English Analysis.
Third Term. Hart's Composition, Algebra, Botany, English Analysis,

Lectures on the Piinciples and Methods of Teaching.

Rhetor cal exerci-es every Wednesday afternoon
;
also instruction is

given in the rudiments of vocal music.

2. SCIENTIFIC COURSE.

The first year's studies the same as in the Normal Course.

FOURTH YEAR.

First Term. Algebra, Rhetoric, Mental Philosophy.

Second Term. Geo.i.etry, Moral Philosophy, Natural Philosophy.
Third Term. Logic, Geometry, English Litera ure.

3. COLLEGE PREPARATORY COURSE.

FIRST YEAR.

First Term. Latin . Harkness' First Latin Book. Mathematics :

Arithmetic from per centage. English Grammar completed. Outlines of

Ancient History and Geography.
Second Term. Latin : H.irkness' First Lit'n Book, completed. Mathe-

matics: Arithmetic, Ancient History, English Composition.
Third, Term. Latin: Harkness' Latin Reader and Grammar. Mathe-

matics: Arithmetic, completed. English Comp) ition.

SECOND YrEAR.

First Term. Latin: Harkm ss' Latin Reader (Romn History.) Greek:
Harkness' First Geek Book. Mathematics : Algebra.

Second Term. Latin : Harkness' Latin Reader (Grecian History )

Greek : Harkness' First Greek Book (continued. ) Mathematics : Alge-
bra. Hart's Rhetoric.

Third Term Latin : General Review of Latin Grammar. Greek :

Harkness' First Greek Book, completed. Mathematics : Algebra. Hart's

Rhetoric.
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4. COLLEGE COURSE.

FRESHMAN' YEAR.

First Term. Latin : Harkness' Caesar and Latin Prose Composition.

Greek: Goodwin's Greek Gramaiar and Anabasis. Mathematics: Alge-

bra, completed.
Second Term. Latin: Harkness' Ttesar and Latin Prose Composition.

Greek : Goodwin's Anabasis. Mathematics: Geometry.
"Third Term. Latin: Harkness' Cioro's Ofations and Latin Prose

Composition. Greek: Goodwill's Anabasis, compleied. Mathematics:

Geometry. Botany begun.

SOPHOMORE CLASS.

First Term. Latin : Cicero's Orations Completed, Latin Prose Compo-
sition. Greek: Homer's Iliad. Mathematics: Trigonometry. Bo'any,

completed.
Second Term. Latin : Greenough's Virgil. Greek: Iliad, completed.

Natural Philosophy and Zoology.

Third Term. La'in: Virgil, completed. Greek: Greek Testament,

Natural Philosophy and Zoology, comp eted.

JUNIOR CLASS.

First Term. Latin ; Cicero's De Senectute and De Amicitia; Greek:

Greek Testament; Chemistry and Astronomy.
Second Term. Latin : Livy ; Logic ; Chemistry and Astronomy, com-

pleted ; Geology.
Third Term. Latin: DeOmciis; Geology; Political Economy.

SENIOR CLASS.

First Term. Mineralogy ;
Mental Philosophy; Science' of Government

English Literature.

Second Term. Moral Philosophy; History of Philosophy; English Lite-

rature.

Third Term. Evidences of Christianity ;
Constitution of United States

;

English Literature.

Weekly exercises in Declamations, Original Essays and Orations during
entire course.

In the various departments of the school, a'l the different branches are

taught, which a thorough course of study requires. There are six differ-

ent departments, College, Scientific, Normal, Theological, Medical, and

Industrial, in successful opera'ion.

The courses of study in Normal Scientific, and College departments
can be seen by referring .0 another page.

Theological Department. The Theological Department comprises the

regular course of two years for students who have graduated from the

Academical Department, and the English course for those who have not

completed their literary studies. Dr. Hovey's Outlines of Theology will

be used as a text-book in the regular course. Interpretation of Scripture

will receive special attention as affording the only true basis for theolo-

gical study. There will be classes in both Greek and Hebrew, that stu-
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dents may be able to read tbe Scriptures in the original. In Homiletics

students will receive instruction in the work of sermon-making. In-

struction will be given by the Faculty in Evidences of Christianity, Bib-

lical Instruction, History of Doctrine, Church History, Church Po ity

and Pastoral Duties. The text-books in the English course will be Pen-

dleton's Christian Doctrines. The other studies will be the same as in

tbe regular course.

Medical Department. Two large buildings known as the Medical

Dormitory and Leonard Medical Building have been erected
;
the latter

adorns the beautiful site so generously donated by the State of North

Carolina. The buildings are commodious and will afford first-class ac-

commodations for a full course in medicine. The Department of Medi-

cal instruct ; on has been provided for, and the Trustees and Faculty will

put forth every effort possible to make this department of study of great

value t > the colored people. The Annual Course of Lectures will com-

mence November first and continue five months.

The official summary gives the classification of the pupils.

It is as follows :

GRADUATES OF THE UNIVERSITY.

THEOLOGICAL DEPARTMENT.

Mav, 1884.

L. T. Christmas, Warrenton, N. C.

A. J. Edwards, R'ch Square, N. C.

scientific course.

J. W. Pope, . Plymouth, N. C.

ESTEY SEMINARY.

Miss Hattie Wilson, Durham, N. C.

SUMMARY.

Normal Course.

Ma'es 171

Females,
158

330

Scientific Course.

Males,
li

Females,
'

48

Classical Course.

Males,
45

Females,
3

, D48

Medical Course.

Males,
**

Model School.

Males,
n

Fema'es, ^
School of Carpentry and Furniture-Making, 120

School of Dress-Making and Domestic Arts, 121
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Music Only.

Females, 2

Total males, 224

Total females, 185

429

Total studying for the Ministry, 55

In 1884 there were two graduates from the theological

department, one from the scientific, and one from Estey

Seminary the name of a "department" in the literary

course.

The Tuskegee State Normal School, Tuskegee, Ala.,

may well represent the work of institutions of this class.

This school was established by act of the Legislature of Ala-

bama in 1880, and receives from the State S3 000 per

annum. The institution owns a farm of 580 acres and im-

provements, worth about $25,000. Its efficient and respected

Principal, Rev. B. T. Washington, himself a colored man
and a graduate of Hampton Institute, commands approval

by his good sense, his fidelity, his capacity and his success.

The Catalogue for 1884 shows officers and teachers, 10; stu-

dents, 169. The teachers and their positions are as fol-

lows:

OFFICERS AND TEACHERS.

B. T. Washington, Principal; Mental and Moral Science, Rhetoric,

Grammar and Composition. Miss Olivia A. Davidson, Assistant Princi-

pal; Mathematics, Astronomy and Botany. Warren Logan, Natural Sci-

ences, Literature and Bookkeeping. M. J. Maddox, Elocution and History.

Wm. Jenkins, Mathematics and Brass Band Instructor. Miss Rosa Mason,

Matron; Spelling, Geography and Penmanship. Miss Adella Hunt, Di-

dactics, Principal of Training School and Librarian. Miss Addie J.

Wallace, Assistant in Training School and in charge of Girls' Industrial

Department. Henry C. Ferguson, Farm Manager and General Superin-
tendent of Industries. Mrs. Fanny N. Washington, Housekeeper.

The studies pursued are thus described :

COURSE OF STUDY.

The regular course of instruction extends through a period of four years.

junior yeak.

Language. Elocution: Physical and vocal drill, O; thography: Spelling
and dictation exercises (both written) and punctuation. Composition:

3
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Original composition, oral and written, including sentence-making,
business and friendly letters and composition on general topics, abstracts.

Grammar: Analysis of sentences, parsing.

Mathematics. Mental and Written Arithmetic: Mental: Analysis and
numeral combination?; Written: Robinson's Practical Arithmetic from

factoring to applications of denominate numbers.

Geometry. Study of lines and angles and common forms of surfaces

and solids.

Geography. Study of natural and political divisions of land and wa-

ter, commercial geography, special study of the geography and history of

Alabama, and map drawing.

History. History and outline of the form of government of the Uni-
ted States. Lives and characters of prominent persons connected with

each period.

Writing. Spencerian copy books.

Calisthenics.

Vocal Mus'.c.

B. MIDDLE YEAB.

Language. Elocution: Physical and vocal drill, phonetics, and exam-

ples and definitions of different qualities of voice. Orthography: Writ-

ten, spelling and dictation exercises and punctuation. Composition: Oral

and written, including "writing and telling simple stories, writing busi-

ness and friendly letters, composition on general topics, and abstracts.

Grammar: Analysis and parsing, simple figures of speech.
Mathematics. Mental and Written Arithmetic and Algebra.

Geometry. Inventional. Text, Spencer's Science Primer.

Geography. Mathematical and Physical: First half the year.

Astronomy. Simple lessons in, during the lat half of the year. Text,

Lockyer's Science Primer.

History. Universal: Outline of.

Physiology and Hygiene.
'

Vocal Music.

Writing. Spencerian copy books.

Calisthenics.
A. MIDDLE YEAR.

Language. Elocution. Orthography. Composition: Oral and written.

Rhetoric.

Literature. Study of lives and principal works ot American authors.

Mathematics. Written Arithmetic and Algebra, completed.

Geometry.
Geometrical Drawing.
Free-Hand Drawing.
Natural Philosophy.

History. Review of American history in connection with contemporary

English.

Zoology and .Botany. Elementary lessons in.

Vocal Music.

Calisthenics.
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SENIOR YEAR.

Literature. Study of lives and works of English authors.

Mathematics. Review of Arithmetic; bookkeeping.

Geometry.

Free Hand Drawing.
Methods of Teach ing.

Civil Government. Special study of the Constitution of the United

States, and of the school laws of Alabama.

Chemistry.

Mental and Moral Philosophy.

Calisthen'cs.

Vocal Music.

In the model school connected with the Normal, two regular teachers

are employed, under whom the students receive practical training as

teachers.

Lectures on current topics are given throughout the course.

A few students, with no money, work all day and attend night school.

In this way they earn money with which to pay their expenses in the

day school the succeeding term.

There are hundreds of institutions, North and South, to which students

can go and receive mental training, but those where young men and wo-

men can learn a trade in addition to other training are few. At present

the industries of the institution are farming, brick-making, carpentering,

printing, blacksmithing; and housekeeping and sewing for girls.

To these the institution expects to add tin-smithing, shoe-making,

painting, broom-making, etc. *

For the impetus given to the industrial department of the school, it is

indebted chiefly to the "John F. Slater Fund."

This department is carried on with almost no loss to the student in his

classses.

It is instructive and encouraging to add what the prin-

cipal says of

WORK.
" Work is required of all for the purpose of discipline and

instruction and of teaching the dignity of labor."

The official summary will show the classification of the

students in Tuskegee State Normal School.

SUMMARY.

A. Middle Class. Girls 5, Boys 5; B. Middle Class. Girls 10, Boys 14;

Junior Class. Girls 18, Boys 40; Preparatory Class. Girls 36, Boys 41;

Total 169.

Similar illustrations might be given from the records and

announcements of all the higher grade schools for colored
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people in the Southern States, but those presented here are

fairly representative and illustrative of them all. The

schools aided by the John F. Slater Fund for the school

year 1883-84 are the following :

INSTITUTIONS. LOCATIONS. AMOUNTS GIVEN.

Clark University Atlanta, Ga $2,000

Tuskegee State Normal School... Tuskpgee, Ala 1,100

LeMoyne Institute - Memphis, Tenn 500

Claflin University Orangeburg, S. C 2,000

Talladega College Talladega, Ala 2 000

Shaw University Raleigh, N. C 2,000

Leonard Medical School Raleigh, N. C 500

Touga'oo University Tougaloo, Ala 2 000

Hampton Normal Institute Hampton Va 2,000

Lewis Normal School Macon, Ga 200

Atlanta University Atlanta Ga 2.000

Brainerd Institute Chester, S. C 750

Spelman Female Seminary Atlanta Ga 2 000

Rush University Holly Springs, Miss 1,600

Central Tennfssee College Nashv'lle, Tenn 500

Meharry Medical College Nashville, Tenn 500

Southern University New Orleans, La 250

LeLand University New Orleans, La 341.61

Tillotson Institute Austin, Tex 600.

Scotia Seminary Concord, N C 240.

F.sk University Nashville, Tenn 1,975

Roger Williams University Nashville, Tenn 1,350

Lincoln Normal University Marion Ala 450

In these schools there were employed, during the school

years 1883-'84, 303 teachers; there were enrolled 7,273

students. The percentage of the whole number engaged
in classical studies and the higher mathematics and other

college studies and studies preparatory to admission to the

college classes was very small less than Jive per cent, of the

whole number. And fully one-half of these were not advanced

beyond the requisites for admission into the Freshman

classes in the better grade colleges for white students.

Of under education and of bad education we see abun-

dant proof in the schools for both races; over education is

a very remote danger. More colored men and women, pre-

pared for educational leadership by the training and culture

of the higher studies, will be needed than can for a long
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time be supplied by all the schools that give opportunity

to the very few who can pursue the higher studies.

Rev. Dr. Rust, in his report in 1881, made the following

statement :

"Seventy-five thousand pupils, according to our best esti-

mate, have been taught in our schools of various grades

since we entered upon this work for the freedmen. It is

estimated that three-fourths of a million (750,000) of chil-

dren in the South have been taught by the teachers of our

schools and by our pupils who have engaged in teaching."

That is the officers of the Freedmen's" Aid Society and of

the institutions under its patronage estimated, in 1881,

that 675,000 colored children had been taught by teachers

instructed in these schools. There is no reason to question

their estimate, and similar estimates would be justified as

to the work of the schools under the other great societies

and of the schools established by State authority.

The possibility of such results appears when it is con-

sidered that the average cost to students in these schools :s

$1.00 per month for tuition and $8.50 per month for board.

Take the following named States: Alabama, Florida,

Georgia, Kentucky, Louisiana, Mississippi, North Carolina,

South Carolina, Tennessee, Texas and Virginia, and the

Tenth Census, volume 1, page 917, shows that the average

monthly pay of teachers in the public schools was $26.90,

and the average amount paid each teacher (in 1880) was

$111.54. The colored teachers do as well as the white, and

these colored students of the advanced classes do what

thousands of white boys and girls do make enough in the

public schools, during vacation, to continue at school, with

such other small aid as they can procure.

The President of Shaw University, the Rev. Dr. H. M.

Tupper, says that more than 1,000 of his former students

are so engaged. Over 400 who have gone out from Rust

University are in this work. Most of the more advanced

pupils teach while going to school using the long vaca-

tions to secure funds to continue their own studies. In

18S3, 124 of the students then at Fisk University had been

teaching in the public schools, and more than that num-
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ber were teaching in the vacation that followed. In the

Atlanta University, the same year, there were 200 of these

teacher students. In Central Tennessee College, seven-

eighths of the more advanced students were teaching while

studying. The President of Howard University, the Rev.

Dr. W. M. Patton, wrote your Agent, in 1883, that "90 per
cent." of his graduates and advanced pupils were teachers-

Your Agent is informed by the President of Central Ten-

nessee College, the Rev. Dr. John Braden, that more than

1200 men and women, taught in that institution, are teach-

ing the children of their people.

WHAT THEY ARE DOING.

Men and women who have attended these schools and
schools like them are all over the South, teaching colored

children. Beyond comparison they are the best colored

teachers engaged in this work. It is impossible to give an
accurate statement of the number now teaching in the

colored schools, and doing more to reduce colored illiteracy
than all other teachers. But some statements, justified by
official and reliable information, will indicate the extent of

the work now being done by colored teachers trained in

these higher grade schools; these statements vindicate the

wisdom of Mr. Slater in indicating his desire that the funds

accruing from his gift of a million of dollars, should be so

used as to aid in training teachers.

THE WEAKNESS OF THE COLORED SCHOOLS IN THE SOUTH

Is in the material upon which they work. This weakness

is in the antecedents and present status of the race. He is

no friend to the colored race who would try to sentimental-

ize out of view the sad facts of their case. No amount of

money, no perfection of method, no expenditure of energy
can at once, or within a generation, or within two gener-

ations, eradicate the difficulties that inhere in the heredities

and social conditions that make the case of the negroes in the

Southern States what it is. The work must be done in

spite of these difficulties. And the right principle of ac~

tion in such a case is, where a great and necessary work
is to be done, and it is not only difficult but of such nature
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that it must take a very long time to accomplish it, and

it is so connected with the very roots of social order and

progress that failure means disaster, then, the sooner

this work is begun and the more earnestly it is pressed the

better for all concerned.

None can fully understand what is meant by the "weak-
ness" of the "material" upon which the teachers in these

colored schools are engaged, who are ignorant of the ne-

gro's condition as to education when in slavery, who do not

know how poor they are to day, who do not know, by close

and long observation, the limitations that compass them
about on every side.

A GREAT TASK NOBLY UNDERTAKEN.

There was never before such an educational duty as that

which, by the results of the war between the States, was
thrown upon the conscience of patriotic, humane and Chris-

tian people in the United States. In a few months four

millions of people who had been slaves were made citizens.

There was never an educational task so grave and so

urgent. Never was a great duty so nobly attempted. It

would take a volume to give a faithful outline of the

history.
The work of giving Christian education to the negro

race in the South was commenced September 17, 1861, under
the auspices of the American Missionary Association, at

Hampton, Virginia. "Its first teacher," says the Rev. Dr.

M. E. Strieby, Corresponding Secretary of the Association,
"was Mrs. Mary S. Peake, a very intelligent Christian

woman, who represented the white and the colored races,

and who had, in some way, obtained an education before

the war." Before the end of the war nearly all the churches

of the Northern States were in the field; they have been

there ever since
; they will be needed there a long time.

To show how rapidly the work grew under the hands of

its first projectors, and to show what sort of people entered

upon it, -a paragraph may be quoted from an address deliv-

ered by Dr. Strieby, at Ocean Grove, New Jersey, August,
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1883, at a meeting of the National Educational Assmbly.
Dr. Strieby said :

At the end of the war the Association had en'isted the sympa'hies

of the peop'e on both sides of the ocean, and had greatly enlarged its

work
;
so that its receipts, which were only $65,000 for the year before the

war, reached $250,000 for the year after the war, and its teachers sent to the

freedmen in 1866 numbered 320. These teachers deserve special mention.

Most of them were ladies, and were from the best Christian families of

the north; many of them had won distinction in the best schools there,

and in the spirit of the highest Christian self sacrifice, they left honored

social positions, the comforts and embellishments of refined homes, and

gave themselves, sometimes without compensation and always with very

meagre salaries, to the privation, os'.racism and danger of their new po-

sition.

This language will tell the history of most of the other

societies that have engaged in this work. During the last

twenty years the number of teachers, the majority being

ladies all along, runs up into thousands and the sums ex-

pended into millions. Counting the appropriations made by
the Government through the Freedmen's Bureau, those made

by the great societies, as the American Missionary Associ-

ation, the Freedmen's Aid Society, the Presbyterian Board

of Missions for Freedmen, the American Baptist Home
Mission Society, the appropriations made by the Protestant

Episcopal Church, the Unitarians and the Friends, and

adding to these appropriations the gifts of individuals, not

reported in the annual publications of the benevolent so-

cieties, there is reason to believe that from the year 1861,

when this work was commenced, to date, the sum of not

less than $40,000,000 has been invested in the work of

educating and christianizing the enfranchised negroes of

the Southern States.

To indicate the extent of the effort that is now being

made, a few statements may be made of the amounts ex-

pended by some of the leading societies engaged in the

work. Data are lacking for a statement that will include

them all.

For the school year 1883-84 the American Baptist Home
Mission Society expended over $150,000 upon schools for

the freedmen. The appropriations for the current year for
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this work by the American Missionary Association amount

to $202,211.80. The expenditures of the Freedmen's Aid

Society for the year ending July 1, 1884, amounted to $147,-

652.79, of which about $12-">,000 was expended for the ben-

efit of freedmen's schools. The Presb3
rterian Board of Mis-

sions for freedmen expended on institutions for teaching
the colored people for the school year 1883-84 $33,377.79.

Add to these amounts the expenditures of the other socie-

ties, the amounts appropriated from the Peabody Fund and

the John F. Slater Fund, and special gifts of individuals to

the different schools, and the aggregate will not be far from

$1,000,000 for the current year.

The Southern States expended in 1882, as shown in the

Report of the Commissioner, the sum of $14,820,972 on its

public schools the races sharing alike under school laws

that make no distinction between them. These are

large sums, but the school population is larger; the need

of money is great ;
the churches and benevolent societies,

aided by the occasional large gifts of generous individuals,
are not able to do the work that must be done; the South-

ern States are not able, by unaided effort, to carry this

burden. Every day strengthens the argument for national

aid.

While the scope and design of this paper does not con-

template an argument on the subject of national aid to

education, a few general statements may be made.

Many persons think that the Southern States are far

behind their duty in their expenditures on public schools.

An increasing number of Southern men think they ought
to do more than they are doing, but when the facts are con-

sidered, they are doing more than they have generally re-

ceived credit for doing.
The total expenditure for public schools in the United

States was, in round numbers, in 1880, $83,000,000; in 1880

the Southern States expended on public schools, in round

numbers, $13,000,000, or something over $1 00 in every
$7.00. These summaries do not by any means fairly rep-
resent the actual work done in Southern public schools, or

the amounts expended upon them. It is the custom to sup-
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plement the school fund by subscriptions of patrons, in or-

der to secure more competent teachers and to extend the

term. As illustrative: the Hon. H. C. Armstrong, late

Superintendent of Public Schools in Alabama, in 1882, re-

ported to the Commissioner at Washington that in "twenty
counties of Alabama the public school fund was supple-

mented by patrons to the extent of $66,990, and in forty-

six other counties by an amount equal probably to $175,000."

The amount of expenditures by the State for 1881 was

$403,602; add the amounts reported by Mr. Armstrong and

we have nearly $650,000.

In 1880 the total valuation of taxable property in the

United States was $16,902,995,543; the thirteen States

grouped as "Southern States" in the census tables, show a

total valuation of taxable property of $2,370,923,269 or a

little more than $1.00 in every $7.00.

A few illustrative comparisons will throw some light on

the subject. Thus : the Tenth Census shows the valuation

of taxable property of the State of New York to be $2,651,-

940,006. The total expenditures of New York for 1880 on

public schools was $9,936,662. The total taxable property

of the Southern Division of States was $261,020,737 less

than that of New York
; yet these States expended on their

public schools in 1S80 $12 475,044; in 1881 $13,359,784; in

1882, $14,820,972.

An illustration is given in "Circular No. 4, 1884," from

the Bureau of Education) page 94 : "Take North Carolina

and Massachusetts as the units of measure. In 1880 the

taxable property of Massachusetts was $1,600,000,000, and

the school tax was $4,000,000 ;
that is, Massachusetts pays

$1.00 a year out of every $400 of taxable property. In 1880

the taxable property of North Carolina was $160,000,000,

and the school tax was $400,000, that is, $1 00 out of every

$400 of taxable property, which is exactly what Massachu-

setts pays."
Mere figures cannot state the truth in such compari-

sons
;

it is harder to give a little out of a little than much

out of much. The best test of liberality and public spirit

is in what is left rather than in what is given. From 1870
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to 1880, to say nothing of the decade between 1860 and

1870, there was a decrease in the value of property in every
Southern State except Georgia, North Carolina and Texas.

If we consider the waste and shrinkage of values from

1860 to 1880, the amounts are prodigious. In an address

before the Social Science Association, at Saratoga, Septem-

ber, 1877, Dexter A. Hawkins, Esq., of New York city,

stated the case thus :

"The assessed valuation for the taxation of property, real

and personal, in North Carolina, South Carolina, Florida,

Georgia, Alabama, Mississippi, Louisiana and Texas, in

1860 was $3,244,239,406; in 1870, $1,883,863,180, a shrink-

age in ten years of 43^ per cent."

Mayor Courtnay, of the city of Charleston, S. C, has

given the subject of public education much intelligent at-

tention. In making a plea for national aid, he puts the

case th,us :

Thefac's are these: In the first place, the assessed values in the city of

Charleston were $45,000,000 in 1860; in 1880, $21,000,000 a reduction of

more than one-half in the taxable values, in the face of an obligation to

educate double the number of children.

This heavy load has been assumed up to the highest pitch of taxation,

however, as the facts show. The taxation in the city of Charleston, in

1880, for public schools, was three and one-half mills, made up under a

levy of two mills under the State law, one and one-quarter mills under

the special city tax, and one-quarter mill special levy to rebuild Friend

Street school in all amounting to about $61,000' a year on public schools.

And this is exc"u ive of an annual appropriation to the high school of

Charleston and to Charleston College.

How much above a maximum this is, and what a burden this is, is evi-

dent upon comparison. For instance, compare this taxation with the

city of Boston, whose schools are models, and whose people have the

world-wid> reput .t
: on of giving liberally for educational institutions, and

we find that the city of Boston gives a total of two and a half mills in

18S0 for a complete public school establishment, of seven high

schoo's, two Latin schools, one normal school, forty-nine gram-
mar schools, and four hundred and eight primary schools. The

ity of Charleston gives in proportion nearly half as much again
as Boston for her primary schools alone, and giv s, in addition, annual

appropriations to the high school and Charleston College.

We must remember, also, that this is done under a heavy debt of the

city, the interest of which requires ten mills of annual taxation. Again,
consider that, besides the State tax, the total tax of Charleston city is 234

per cent., while that of Boston is only \ lA per cent."
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Table IX, in Appendix, will give very full information on
some of the points brought forward in the foregoing state-

ments. These figures show in a very clear light both the pov-

erty and the burdens ofthe Southern division of States. Com-

paring tables IX and I, we see how poverty and sparseness
of population, and a vast area of territory increase the dif-

ficulties of the situation. In this connection it may be

stated, as throwing some further light on the subject, that

there is very little non-taxable wealth in the Southern
States. Thus of 73,114 persons holding United States bonds
in 1880 there are, in the States of Virginia, Tennessee,

Louisiana, Mississippi, North Carolina, South Carolina,

Alabama, Arkansas, Florida, Georgia, only 1851. In Massa-

chusetts there are 16,855 bondholders
;

in Georgia 58. The
amount of the bonds held in Massachusetts is $45,138,750,

in Georgia $181,400. In New York there are 14,803 bond-

holders, in Arkansas 78; amount in New York $210,264,250,
in Arkansas $312,400.

A grave difficulty that increases the cost of reaching a

given number of scholars, and makes it impossible to reach

thousands of them without largely increased resources, is

in the vast extent of the Southern territory and its sparse

population. (Table 1 in Appendix will show in figures the

nature and extent of this difficulty.)

But there is promise of improvement even here. The
settlement of the country and the breaking up of the large

plantations means better times. The census shows a great

increase of proprietors. For illustration, five States are

taken
;
the number of proprietors about doubled from 1870

to 1880. To show the relation of this tendency to the state

of things following emancipation, the figures are given for

1860 and 1850 :

States.
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Another doubling will accomplish many revolutions, in-

dustrial, social, educational and political, bringing untold

blessings to the people. For one thing, an efficient com-

mon school system will not only be a felt necessity, it will

be a possibility.

Another fact to be considered, in reaching just conclu-

sions on this subject, is that what is paid by the South to

the public schools, with the exception of a few States, must

all of it come directly out of the pockets of the people.

According to the American Almanac for 1879 the Northern

States have received more than 70.000,000 acres of public

lands, which, at the government price amounts to

$88,000,000; the South has received only six and a half

millions of acres, amounting in round numbers to

1
$8,000,000, a difference of $80,000,000 in favor of the States

that did not grow poor by the results of the war, and that

did not have thrown upon them the burden of educating

the children of over six millions of people, virtually non-

tax-payers. Representative illustrations of the last allu-

sion may be offered. Rev. Dr. J. L. M. Curry, in an address

at Louisville, Ky., September, 1883, very tersely stated the

case when he said :

The negroes, who, in some of the States are a majority of the popu-

lation, are poor, and pay a very small part of the taxes. The aggregate

value of the whole property of colored tax-payers in Georgia was

$6,590,876, while the total taxable property was $287,269,403. The Comp-
troller of South Carolina is confident that the white people in the State

pay nine-tenths of the taxes. In Wilmington, North Carolina, the ne-

groes outnumber the whites in about the ratio of eleven to eight. Of

about every $12 of the school fund, the whites pay $11 and the negroes

$1, and yet of these $12 the negroes get $8.50 and the whites $3 50. In

Danville, Va., the city taxes in 1882,exclusive of license tax for corporate

uses, were about $40,000, of which $1,206.63 were paid by negroes. In

Kentucky the apportionment of school fund, at the rate of $1.40 per

capita, to colored children, is $129,458. The taxes, together with all the

fines and forfeitures collected from the negroes, are devoted to the educa-

tion of co'ored children, and yet there is a deficit in the colored school

fund of $92,345 36.

These things are not said to their disparagement. Their poverty is not

of their creating. Suffrage in their hands is exceptionally dangerous,

because, elated by the suddenness and manner of their liberation, unac-

quainted with the responsibilities of freedom, crazed by vague and false

motions of liberty, they may be easily deluded by bad men.
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A PROBLEM WITHOUT ANY MYSTERY.

There are many grounds for encouragement. The per

centage of illiteracy actually decreased among the colored

people between 1870 and 1880. In no possible sense has

the great effort to educate them been a failure; it has
r

judged by any rational test, been a marvelous success.

It has been a success if we consider how many of them
have learned to read and to write ;

if we consider how much
better they behave as free people than was expected in

1865
;

if we consider how steadily the hundreds of thou-

sands of them make progress in true civilization; if we
consider that they are beginning to appear on the tax

books as owners of houses and little farms
;

if we consider

what crops they make every year, in spite of a badly or-

ganized farming system ;
if we consider the marked ad-

rance in sensible preaching evinced by the colored preach-

ers, and the earnest effort of the colored churches to raise

the standard of practical morals.

More and more Southern public opinion approves the

education of the colored people; more and more right
methods of teaching them are coming into use. The facts

show that education tends to do for the negroes what it

tends to do for all people, to make them better people.

The experiment has not gone far enough to have col-

lected ample statistics to demonstrate the effect of educa-

tion upon negro character. In so wide a field a theorist

can find some facts to sustain any view. The good that

comes through education depends upon the education. It was the

desire of the noble founder of the fund this board is called

on to administer, that his great gift should be used to fos-

ter "Christian education" among the "lately emancipated

people and their descendants" in the Southern States.

An education un-Christian would be fatal to these peo-

ple; an education simply not Christian would fail to save

them from the perils of their position. They must be edu-

cated in sound morals, and this will come through Chris-

tian education.

The Board may rest assured that the institutions to
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which money from the John F. Slater Fund has been ap-

propriated are under Christian influence.

The influences that characterize a school, whether it be

a very humble grammar school or a great university, are

determined, not by the theory upon which the school was

founded, but by the personal character of the teachers who

manage it. Large opportunity for forming an opinion

gives me great confidence in saying that, as a rule, the men
and women who are engaged in the higher grade schools

for colored people are sensible, practical and religious in

the best sense. Mistakes many of them may have made,
but the gracious results that have been accomplished show

how wisely, as well as earnestly, most of them have done

their work. More and more do they realize the truth so

tersely stated by General S. C. Armstrong in an address

reported in the Richmond Whig, February 28, 1883. Gene-

ral Armstrong said :

"It is not a question of brain with the black man. It is

easy for them to acquire knowledge, but to attain a charac-

ter is a very different thing. To educate them wisely,

properly, requires attention to the whole routine of daily
life. It is a matter of good habits rather than of mere book

knowledge. The Hampton School is founded on this idea.

It is to create men and women rather than polished schol-

ars; men who shall be the pioneers of their civilization."

More and more investigation makes it clear that Mr.

Slater, in his letterto the gentlemen composing this Board,

clearly apprehended the question of the education of the

colored race in the Southern States. A quotation from that

letter is appropriate and instructive here :

"But it is not only for their own sake, but also for the

sake of our common country, in which they have been in-

vested with equal political rights, that I am desirous to aid

in providing them with the means of such education as

shall tend to make them good men and good citizens edu-

cation in which the instruction of the m .id "*i the com-

mon branches of secular learning shall be associated with

training in just notions of duty toward God and man in

the light of the Holy Scriptures. The means to be used in
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the prosecution of the general object above described, I

leave to the discretion of the corporation, only indicating

as lines of operation adapted to the present condition of

things, the training of teachers from among the people

requiring to be taught, if in the opinion of the corporation,

by such limited selection the purposes of the trust can

be best accomplished ;
and the encouragement of such in-

stitutions as are most effectually useful in promoting this

training of teachers."

In seeking to carry out Mr. Slater's wise and generous de-

signs this Board, at it smeeting in New York city, April 26,

1883, unanimously adopted a resolution which indicates

the best possible method of accomplishing the donor's pur-

pose. The resolution reads :

"Resolved, That, for the present, this Board confine its

aid to such schools as are best fitted to prepare young col-

ored men and women to become useful to their race; and

that institutions which give instruction in trades and other

manual occupations, that will enable colored youths to

make a living, and to become useful citizens, be carefully

sought out and preferred in appropriations from this fund;

and that, so far as practicable, the scholars receiving aid

from this foundation shall be trained to some manual oc-

cupation simultaneously with their mental and moral in-

struction."

The appropriations that have been made by your

Ag >nt have been made in accordance with the spirit of this

resolution. More worthy institutions are ready and eager

to work in harmony with this plan than can be aided unless

the funds available were twice or thrice what they are. The

results of the policy pursued are so far good ; they will be

better with more effort and experience.
Mr. Slater, in his first letter to the members of this Board,

showed that he had made himself familiar with the history

and character of the good work he desired to aid. He was

right when he said :

'

I am well aware that the work herein proposed is noth-

ing new or untried."

There is, perhaps, no missionary work going on in the
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Christian world that is so well understood and there is certain-

ly none that offers speedier or ampler success to those who are

engaged in it. The people we serve are in our midst
; they

know our language; they are bound to us by a thousand

sympathies and relations
; they know our institutions be-

yond comparison better than any people needing missionary
work ever knew the institutions of those who undertook their

Christianization. These people have had much training
in systematic labor; many of them already have trades

which support them and every test shows them capable of

improvement.
We must not forget the preparatory work that was done

among these people before schools were opened for their in-

struction in books. If the Southern church has done little

since the war, it did much before the war. All these peo-

ple, through the missionar}' agencies of the Southern

church, knew something of Christianity; thousands upon
thousands of them were Christians. The astonishing pro-

gress that has been made among the colored people of the

South, since their freedom, was made possible by what had
been done for them before their freedom.

Few things could be more unfortunate for the work this

Board has in hand than to enter upon it with the feeling
that a very uncertain experiment is to be made. There is

no mystery whatever in the education of the negro race
;

it is a question of money more than anything else. The

negro is to be taught the things he needs to know to make
him all he is capable of becoming. Money will provide
the means and instrumentalities for doing the work; there

are capable men and women encugh who will work in this

field for moderate support. The negro youth needs what
the white youth needs knowledge, industry, morals. The
schools at work in the Southern States are teaching him
books, they are teaching him sound morals, they are be-

gining to teach him tool-craft. What he learns of one will

help him to learn the others, and learning each he will be-

gin to make greater progress in all good things. Nothing in

the history of the educational movement for the uplifting of
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the negroes is more encouraging than the growing interest

in the work that is being manifested by the superior white

people of the South. This growing sentiment is recognized

by some who h^ve the management of the higher grade

schools for colored people in hand; Southern names begin

to appear in the lists of trustees and managers. It would

be very wise, at this time, to increase their number.

The proof of this growing interest is abundant and con-

clusive. If the work is ever to be done as the needs of

both races require that it be done, then the time must come

when Southern white people cordially co-operate in the

work. It would be as easy to develop a colony into a great

State by immigration alone, in a country without births,

as to permanently establish and successfully conduct a

great educational work by supplies from abroad. Perhaps
it may turn out that one. of the best results the John F.

Slater Fund can accomplish through its management will

be the fostering of interest in the work of educating the

negro among those white people whose interest in his right

education is greater than that of any other white people

whose interest in making of the negro a good citizen is only
less than the interest of the negro himself in his own ele-

vation.
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TABLE 1. The Area and Population, the Population to Square mile and the White
and Colored Population by States and Territories, and Sex, 1880.

States and Terri tories.

Alabama
Arkansas
California
Coloiado
Connecticut
Delaware
Florida

Georgia
Illinois

Indiana
Iowa
Kansas
Kentucky
Louisiana
Maine . .

Maryland . .

Massachusetts
Michigan
Minnesota
Missi.-sippi
Mi-sonn
Nebraska
Nevada
New Hampshire. .

New Jersey
New York
North Carolina...
Ohio
Oregon
Pennsylvania
Rhode Island
S<>uth Carolina. ..

Tennessee
Texas
Vermont
Virginia
West Viiginia. ...

Wisconsin

Total

Arizona
Dakota
District of Columbia.
Idaho ..

Montana
New Mexico . .

Utah
Washington
Wyoming

Total

Grand total 8.900.17

Area
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TABLE II The number, nativity, and race of the legal school population of each State

and Territory in 1880.

States and Territories.

Alabama
Arkaneas
California
Colorado
Connecticut
Delaware
Florida
Georgia
Illinois

Indiana
Iowa
Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri
Isebraska
Nevada
New Hampshire.
New Jersey
New York
North Carolina .

Ohio
Oregon
Pennsylvania
Rhode Island ..

South Carolina.
Tenmessee
Texas
Vermont
Virginia
West Virginia...
Wisconsin

Total.

Arizona
Dakota
District of Columbia.
Idaho
Montana .

New Mexico.
Utah
Washington
Wyoming

Total

Native
White,

Foreign
White,

Total
White.

Grand total - 13.302,007

213,493
210,891
184,309
39,710
134,699
38,842
57,585

229,592
9s:!, 977

682,016
579'574
318.867

474,109
127,722
205,889

239,362
302,879
460,582

237,867
185,484
673,181

140,077
S,567

55,531
290,376

1,151,563
298,2, 6

1,017,911
57,940

1,333,311
49,891

94,213
414,551
175,001

93,006
825,601
216,268

448,708

13,135,149

659

1,127

9,100
3,594
8,754
779

1,416
380

74,583
12,107
37,417
20,27-

2,806
1,502
13,636
5,647

26,832
65,652
49,790

617

15,223
20,900

723

5,228
15,92,2

121,453
481

88,081

1,788
64,076

7,19''
238

1,343

7,526
6,080
1,453

1,430
51,281

697,138

Colored, a

5,296

27,697
29,1'H
8,214
7,752

26,026
38,590
20,^74
3,392

166,858

2,022

11,395
581

634
502
726

4,636
1,162

!-jS3

214,152
212,018

193,409
43,304
143,453

39,621

59,001
229,872

1,058,559
694 ,723

616,991
359,145

477,216
129,224
219,525
245,009
3v9,7U
626,234
287,6571

186,101

6S8.404
161,0371

9,290
60,759

306,298

1,636,996
298,687

1 ,055,992
59,728

1,397,387
57,081
94,450

415,894

182,527
99,086

326,054
217,704
499,9S9

13,832,287

Total.

22,791

7,918

39,092
29,592

8,848
8.254

26,752
43,2

22,030
3,925

189,049

208,587
76,834
7,874
794

2,556
9,268

56,495
231,144
15,276
13,459
3,609
17,406
71,807

142,190
669

74,192
3,309
7,529
1,371

272,754

50,308
861

839
140

10,123
18,648

203,820
26,984
2,166

24,990
1,251

167,829
155,359
69,009

377

258,98S
9,457

2,224

2,219,996

1,053
6,
c

13,945
26r

1,067

2,503
282

2,603
187

23,157

422,739
288,862
201,2SS

44,098
146 009

48,889
115,496
461,016

1,073,835
708,182
620,600
376,551
548,622
271,414
220,194

319,201
333,020
533 763

289,028
458,855
738,712
161,898
10,129
60,899

316,421
1,655,644
508,507

1,082,976
61,894

1,422,377
58,332
262,279
571,253
251,586
99,463
585,042
227,161
602,218

16,052,283

719,929) 14,021,936 2.243,153 16,265,089

9,571

39,742
43,t37
9,115
9,321

29,25s
48,514
y.4,639

4,112

212,806

a Including Oriental and Indiar.
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TABLE III The illiteracy of white adults in 18S0.

53

States and Territo-

ries.

Maine
New Hampshire
Vermont
Massachusetts
Rhode Inland
Connecticut
New York
New Jersey
Pennsylvania
Ohio
Michigan
Indiana
Wisconsin
Illinois

Minnesota
Iowa
Nebraska

,

Kansas

Northern Division.

Delaware
Marylaud
District of Columbia
Virginia
West Virginia
Kentucky
North Carolina
Tennessee
South Carolina

Georgia
Alabama
Florida..

Mississippi
Missouri
Arkansas
Louisiana
Texas

Southern Division . .

California

Oregon
Nevada
Colorado
Arizona.
Washington
Idaho
Utah
Montana
Dakota
Wyoming
New Mexico

Pacific Division

Grand total

White persons 21 years of

age and upward.

Enumera-
ted .

No..

376,382
215,-06
191,593

1,051,684
1*8,522
858,679

2,S26,859
537,736

2,151,246
1,588,5'7
818,590
941,763
637,221

1,481,945

372,591
768,677
216,924
447,526

15,222,151

63,0.32

371,698
65.681

425,224
201,681
623,438
405,082

07,413
182 518

370,984
294,941

65,713
214,122
940,668
254,461
213,172
534,783

Returned as
unable to

write.

No.

16,284
10,694
12,872
81.671

18,611

23,339
182,050
87,848
174,286
92,616
48,291
77,076
45,798
99,356
27,64.5

35,815

7,821

17,095

1,008X18

Per
cent

5,794,61'.

424,630
81,826

34,952
125,131

23,125
35,614
16,023
60.681
24,311
74,629

12,827
54,185

967,440

21 984.202

6,46:

34,155
3,569

71,004
45,340

124.723
116,43

118,734
34,335
71,693

60,174
10,885

27,789
89,9.4

50,235
31,813
65,117

965, 3S9

22,62.5

2,904
1.8U7

7,025

3,55"

1,011
510

5,385
525

3,2u6
285

33,623

82,456

2,056,463

4.3
5.0
6.7
7.8

11.7
6.5
6.4
6.4
8.1
5.8
5.7
8.2
7.2
6.7
7.4
4.7
3 6

3.8

6.6

10.3
9.7
5.4
16.7
17.3
20.0
28.7
23.4
18.8
19.3
20.4
16 (.

13.0
9.6

19.7
16.3
12.2

16 6

White males 21 years of

age and upward.

5.3
3.5
5.2
5 6

15.4
2.8
3.2
8.9
2.2
4.3
2.3

62.1

Enumer-
ated.

No.

186,659
104,901
95 307

496,692

75,012
173,759

V.88,692
289,965

1,070,392
04,871

461,557
487,698
338,932
783,161
212,399
4' 3,633
128,198

254,949

Returned as
unable to
write.

No.

8,420
5,264

6,731

30,951

7,157
9,501

76,745
15,902
65,985

40,373
26,330
33,757
21,221
44,536
12,372
16,202

S.S36
7.998

Per
lent,

4.5
6.0
7.1
6.2
9 5
5.5
5.5
5.5
6.2
5
5.7
6.9
6.3
5.7
5.8
3.9
3.0
3.1

7,716,777 433,281

31,905

183,522
31,955

206,248
132,777

317,57'j

189,73-

250,05-
86,90
177,96'.

141,461
34,210

108,251
508,165
186,150
108,810
301,737

2,S67,42l

2,955
15,152

1,350

31,474
19,055
54,956
44,420
46 948

13,924
28.571

24,440
4,706

12,473
40,65.5

21,349
16,377
i 3,085

411,90

262,583
51,636
25,633
92,088
18,046

24,251
11.669
32 078
19.63C

50,962
9,241

30,981

628,8"4

11,343,' 00

12,615

1,669
1,173

3,627

2,150
642
319

2,137
410

1,678
160

14,89!-

5.6

9.3
8.3
4.2

15.3
14.4
17.3
23.4
18.8
16.0
16.1

17.3
18.8
11.5
8.0
15.7
15.1
11.0

14 3

White females 21 years of

age and upward.

Enumer-
ated.

No.

189,723
110 805

96,286
554,992
83,510
184,920

1,488,167
297,771

1,080,854
783,616
387,033
454,065
298,28..

648,784
160,192
355,044
88,726
192,577

7,455,374

4.8
3 2

4 6

3.9
11.9
2.6
2.7
6.7
2.1
3.3
1.7

48.1

41,478

886,6.59

6.6

~7>

31.130

188,176
33,726

218,976
128,904
805,859
215.350

257,358
95,618

193 017

153.4S0
31,503
105,868
432,503
118.311
101.362

933,046

2,847,187

162,051
30,19"
9,319

33,043
5 079

11,363
4,351

28,603
4,675

23,667
3,086

28.204

Returned as
unable to

write.

No.

7,814
5,430
6,141

50,720
11,454

13,838
105,305
21,446
108 301

52,213
21,961

43,319
24,577
54,820
15,273
19,613
8,985
9,097

575,337

3,507
19,003

2,219
39,530
26,285
69,767
72,017

71,786
20,4

43,1

85,724
6,179

15,316

49,269
28,886
18,436
32,032

553,489

338,636

10,641,197

10,010

1,235
634

3,398
1,400
369
191

3,248
115

1,528
125

18,725

Per
cent.

4.1
4.9
6.4
9.1

13.7
7.5
7.8
7.2
10.0
6.7
5.7
9.5
8.2
7.8
9.5
5.5
4.5
4.7

11.3
10.1
6 6
18.1
20.4
22.8
33.4
27.9
21.3
22.3
23.3
19.6
14.5
11.4
24.4
17.7
17.7

19.4

40.978

6.2
4.1
6.8
10.3
27.6
3.2
4.4

11.4
2.5
6.5
4.1
8.7

12.1

1.169,804! 11.0



54 Appendix.

TABLE IV. The illiteracy of colored adults in 1SS0.

Slates and Territories.

Maine
New Hampshire. ..

Vermont
Massachusetts
Rhode Island
Connecticut
New York
New Jersey
Pennsylvania
Ohio
Michigan
Indiana
Wisconsin
Illinois

Minnesota
Iowa
Nebraska
Kansas

Northern Division,

Delaware ,

Maryland
District of Columbia
Virginia
West Virginia
Kentucky
North Carolina
Tennessee
South Carolina

Georgia
Alabama
Florida

Mississippi
Missouri
Arkansas
Louisiana
Texas

Southern Division

California

Oregon
Nevada
Colorado
Arizona
Washington
Idaho
Utah
Montana
Dakota
Wyoming
New Mexico

Pacific Division. .

Grand total..

Colored persons of 21 years
of a^e and upward. -

Colored males of 21 years
of age and upward.

Enumer
ated.

No.

1,238
448
541

12,026

4, -'21

7.239
44318
21,92!

4^,869
40,940
11,417

19,834
2,857

24,327
1,945
5.228

1,424
20,315

266,1*8

12 658

100,ln7

32,777
267,612
11,99
120,349
215,619
166.839

244,129
593.421

246,075
53.897

262,744

66,321
88,690.

218,167
155,069

2,556.403

75,189
8,651
6,653
2,142
3.075

4,5^3
3.28S

958

2,3S1

],0S=>

1,<78
5,641

114.694

P.etnrned as un-
able to write

No.

335
81

129

2,221
1,139
1,497

10, 31

7,814
15,551
14,152
3,758

8,806
981

10,397
769

1,958
496

11,49s

91,746

Per
cent.

7,935
66,357
19 447

214,310
7,539

90,738
174.152

126,939
200,063
247 318

2j6,878
39,753

208,122

40,35.
68,444

178,789
12 i,8 27

2,018,998

22,10(

2,387

1,638
4.65

633

1,8*4
913
518
777
458
144

5,209

37.P6

2,937,235 2,147,9

27.1
18.1
23.8
18.5
27.0
20.7
24.5
35.8
31.8
34.6
34.9
41.4
31.3
42.7
39.5
37 5

31.8
56.6

Enumer
ated.

No.

31.9

62.7
C6.3
59.3
8o.l
6!. 4

75.4
80.8
76.1
81.9
84.3
S4.1
73.8
79.2
60.9
77.2
82.0
78.6

664
237
314

5956
1886
3.522

20 059
10 670

2-l,8s>2

21,706
6,130

10.739
1,550

13,6-6
1,086
3,' 25
814

10,765

136,741

6,396
48,581
13,918

128,257
6,384

58,642
105,018

80,250
118.SS9
143,471

118,423
27,4*9

130,278
33,042
4H.827

107,977
88,639

78.9 1,252,484

29.4
27.6
24 6
21.7
0.6
41 4

28.7
54.1

32.6
42.2
13.4
92.3

33 2

66,8 9
7 993

5,022
1,520

2,352
\419
3.126

695

l,9'i8
641

939

3,095

98,1 9

73.1 ! 1,487,341

Colored females of 21 years
of age and upward.

Returned
as| Enumer-

unable to write ated.

No.

144

42
82

941
467
696

4,521
3,560

6,845
7,0U
1,852

4,345
47)

5,271
304

1.009
256

5,623

43,533

3,787
30,873
7.520

100,21u

3,83'i

43,177
80,282
58.601

93,010

116,516
96,108

19,110
99 068

19,028
34,3no
86,5-5
59.069

951,941

16,857
2,005

1,194
2i-9

422

1,126
869
356
483
2

84

2,779

26,674

1,022,151

Per
cent.

21.7
17.7
26.1
15.8
21.8
19.7
22.5
33.4
28.6
:h-2.4

30.2
40 5
30.6
38.5
33.5
33.4
30.3
52.2

31 8

59.2
63.5
51.0
78.1

60.0
7*. 6

76.4
73.0
78.2
81.2
SI. 4

69.5
76.0
57.6
73.2
80.2
75.9

76.0

25.2
25.1
21 2
19.0
17.9
32.9
27.8
51.2
25.3
32. S

8.9
89.8

27.3

68.7

No.

571
211
227

6,070
2.335

3,707
21,289
1 J ,251

24.977

19,<34
5,287

9,095
1.307

10,641
8^9

2,203
580

9,550

129,39^

Returned as un-
able to write.

6,262
51,523
18,859

139,355
5,515

61,707

110,631
86,559
125.240
149 950

127,652
26,408

132,466
33 279

41,86-
110.190

76,43"

1,30.^,919

8,330
6-8

1,031
6^2
723

1,134
162
263
473
444
139

2,546

16,575

1,419,891

No.

191

39
47

1,2-0
672
801

5,613
4,284
8 7( 6

7,111

l,9i>6

4,461
507

5,126
405
949
24(

5,87.
:

4 ,213

4,14*
35,481
11,927

114,130
3,709

47,561

93,870
68,338

107,053
130,802
110,470
2",043

109,054
2l,>29
34,144

92,234
62,158

1,067,051

5,243
382
444
176
211

758
74
162
29
248
60

2.43

10,482

1,125.749

Per
cent.

33.3
18 5
20.7
21.1
28.8
21 .6

-6.4
38.1
34.9
37.0
36.1
49.0
38.8
48.2
47.1
43.1
41.4
61.5

38.0

C6.2
6S.9
63.2
81.9
67 3
77.1
81.8
78.9-

85.5
87.2
86.5
78.2
82.3
64.1
8i.6
83 7

81.3

81.8

62.6.

58.1
43.1
28.3
29 2
66 8-

45.7
61.6
62.3
55.9
43.2
95 4

62.6

T7.&
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TABLE V The illiteracy of while adults in 1870.
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TABLE VI. The illiteracy of colored adults in. 1S70.



Appendix. 57

TABLE VII The Illiteracy of white and colored persons 10 or more years old in 1S70.

States and Territories.

Maine
New Hampshire
"Vermont
Massachusetts
Rhode Island
Connecticut
New York
New Jersey
Pennsylvania
Ohio
Michigan
Indiana
Wisconsin
Illinois ,

Minnesota
Iowa
Nebraska
Kansas ,

Northern Division .

Delaware
Maryland
District of Columbia
Virginia
Kentucky
West Virginia
North Carolina
Tennessee
South Carolina

Georgia
Alabama
Florida

Mississippi
.Missouri
Arkansas
Louisiana
Texas

Southern Division.

California

Oregon
Nevada
Colorado
Arizona
Washington
Idaho ,

Utah
Montana
Dakota
Wyoming
New Mexico

Pacific Division

Grand total ...

White perons 10 years of

age and upward.

Enumer-
ated.

Number

492, 12?

259,9 1

257,99:

1,148,990
169,479
4,7,804

3,336,198
656.972

2,516,344
1,906,494
861,523

1,179,792
749,181

1,788,175
301,418
833,698
87,562

245,267

17,241,922

76,016
447,731
66,620
527,432
295,519
773,653
497,132

665,390
213,794

462,718
377,967
68,37]

276,132
1,122,17=
v
56,4!-b

264,03:

401,11'

6,792,281

Returned as un
able to write.

Number.

18,874
9,831

17,584
95,578
21,029
27,913

223,424
46,386
206,458
152,383
48,649
118,761

54,845
123,624
23,941
44,145
4.630

16,978

1,260 0*3

Per
cent.

3.8
3.8
6.8
8.3
12
6
6

7.1
8.1

8.0
5

10.1
7.3
6.9
7.9
5

5.3
6.9

7.3

372,493
60,846
33.175
29.819

8,170
15,873
8,839

55,828
15,925
9,766

7,709
65,224

11.280

46,792
4 876

123,588
71 493

201,077
166,397

178,727
55,16"

124,939

92,059
18,904
48,028

161,763
64,(i95

50,749
70,895

1,490,779

14.8
10.4
7

23.4
24.2
26.0
33.5
26.9
25.*
27.0
24.4
27.6
17.4
14.4

25.0
19.

17.

21.9

683,667

24 717,!>;0

26,158
3,411
653

6,564
2,729
823
486

7,097
643
914
481

51.14H

101,099

2,851,91 ij

7.0
5.6
2.0
22.0
33.3
5.2
5.5
12.7
4.0
9.4
6.2

78.4

Colored persons 10 years of

age and upwards.

Enumer-
ated.

Number.

1,719
522
758

11,676
4,272
8,(92

42,761
23,715
51,465
46,880
12,240
18,14 4

2,523
21,431
1,150
4,261
703

12,784

265,096

16,570
127.703

33,833
362,624
12,905
156,183
272,497
225,482

289,969
373,211

32S,S35
62.748
305.074

83,393
85,249

262,359
169,965

Returned as un-
able to write

Number,

178
95
122

2,164
892

1,70:

10,847
8,301

15,898
20,789

4,478
8,363
596

9,960
472

1,526
231

7,572

94,187

Per
cent.

10.3
18.2
16.1
18.5
20.9
21.0
25. 4

'

35.4
30.9
44.3
36.6
46.1
23.6
46.5
41.0
35.8
32.9
59.1

35.5

11,820
88,707

23,843
322.355

9,997

131,099
231,293
185.97U
235.212

343,654
290.963

52,899
265,282
60,64S
69,244

225
t
409

150,808

3,168,905] 2,699,193

14.8

11.6

57,951
3,839
3,480
530
67

1,46!

4,350
687

2,215
874
350

1,240

77,074

3,511.075

5,558
1.016
219
259
24

484

2,902
266
275
649
121

1,080

12,853

71.3
69.5
70.5
88-9
77.4
83.8
84.8
82.4
81.1
92.1
88.1
84.1
87.0
72.7
81.2
85.9
88.7

85.2

2,806,233

9.6
26.5
6.3

48.9
35.8
33.1
66.7
3S.7
12.2
74.3
81.6
87.1

16.7

79.9
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TABLE VIII. The illiteracy of white and colored persons 10 or more years old

in 1880.



Appendix. 59

TABLE IX Showing total valuation of real estate and personal property, valuation

per capita, public indebtedness {not national) taxation and total expenditures on

public schools as shown for 1SS0 in the Tenth Census.

NEW ENGLAND STATES.

1. Maine
5. New Hampshire.
3. Vermont
4. Massachusetts...
5. Rhode Island
6. Connecticut

Total.

MIDDLE STATES.

1. New York
2. New Jersey
3. Pennsylvania
4. Delaware
5. Maryland
6. District of Columbia.

Total

SOUTHERN STATES.

1. Virginia.
2. West Virginia. .

3. North Carolina.
4. South Carolina.
6. Georgia
6. Florida
7. Alabama
8. Mississippi
9. Louisiana

10. Texas
11. Arkansas
12. Kentucky
13. Tennessee

Total

WESTERN STATES.

1. Ohio.
2. Indiana
3. Illinois

4. Michigan..
5 Wisconsin.
6. Iowa
7. Minnesota.
8. Missouri . . .

9. Kansas
10. Nebraska..
11. Colorado. ..

12. Nevada....
13. Oregon ..

14. California .

Total.

TERRITORIES.

1. Arizona
2. Dakota
3. Idaho
4. Montana
5. New Mexico.
6. Utah
7. Washington .

8. Wyoming

ToUl

Grand Total.

Assessed
















